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1. HEJIX OCBOEHMA JUCHUAIIJIMHBI

1.

Ju—

MIOCJIEIOBATEIEHOE W BCECTOPOHHEE OBJIAACHWE CICHUATPHBIMA HAaBBIKAMH B OOJACTH MPAKTHUECKOH (OHETHKH
AHTTTUICKOTO $I3bIKa, OCOOCHHOCTSMH aHTJIMIICKOTO MPOHM3HOIICHUS, a TakKe NMPUMEHEHHE NAHHBIX 3HAaHWH Ha MPaKTHKE C
HCIIONTb30BAaHMEM BO3MOYKHOCTEH HU(PPOBOH 00pa30BaTelIbHOM Cpebl

2. TPEBOBAHMUA K PE3YJIbBTATAM OCBOEHUA JUCHUIIJIMHBI

IIKO-1: Cnoco0eH oCcyImecTBIATh MPOYECCHOHATHLHYIO IEITETHHOCTD C HCITOIB30BaHHEM BO3MOKHOCTEH ITUPPOBOit
o0pa3oBaTenbHON cpeibl 00pa3oBaTeIbHON OPTraHU3aUH U OTKPBITOTO HH(OPMAMOHHO-00pa30BaTeIbHOIO

MPOCTPAHCTBA

ITIKO- Braneer cpencreamu UKT 1i1st nemonis30BaHUs UQPPOBBIX CEPBUCOB H Pa3padOTKU 3JIEKTPOHHBIX 00Pa30BaTeNIbHBIX

1.1: pecypcoB

TIKO- OcyniecTBiseT IaHUPOBAHKE, OPTAHI3AIIIO, KOHTPOIb M KOPPEKTHPOBKY 00pa30BaTeIbHOTO MpoIiecca ¢

1.2 WCTIOJIBb30BaHuEM HU(PPOBOH 00pa3oBaTeIbHON Cpeabl 00pa3oBaTeIbHON OpPraHU3alMK U OTKPBITOTO0 HHPOPMAIMOHHO-
00pa3oBaTeIbHOTrO MIPOCTPAHCTBA

ITIKO- Vcrionp3yeT pecypchl MeXIyHApOIHBIX W HAIMOHATBHBIX IUTaT()OPM OTKPBITOTO 00pa3oBaHUs B IPO-(pecCHOHATBHON

1.3: NIESITETFHOCTH YYUTEIsI OCHOBHOTO 00-IIIETO U CPeTHETO 00IIero oopa3oBaHus

[IKO-3: CnocobeH peaTn30BBIBaTh OCHOBHBIE 001I[e00pa3oBaTeIbHbIE IIPOrPAMMBI PA3THIHBIX YPOBHEH M HAIPABICHHOCTH C
WCTIOJIb30BaHUEM COBPEMEHHBIX 00Pa30BaTeIbHBIX TEXHOIOTHI B COOTBETCTBHHU C aKTYaIbHON HOpMaTUBHOM 0a30it

IIKO- OcyuiecTBiseT o0yueHue yueOHOMY NpeIMeTy Ha OCHOBE MCIIOJIb30BaHUs PEAMETHBIX METOIUK M CO-BPEMEHHBIX
3.1: 00pa3oBaTeNbHBIX TEXHOJIOTUH

ITIKO- OcCyIIeCTBISIET MearOTHYECKYI0 MOIEPKKY M COIPOBOXK/ICHNE 00YUAIOMINXCS B IIPOIECCE TOCTIKCHUS

3.2: MeTanpeaMEeTHBIX, TPEAMETHBIX ¥ TUIHOCTHBIX Pe3yIbTaToB

[IKO- IMpumeHseT mpeqMeTHBIC 3HAHWUS IPH peaTn3anuy 00pa3oBaTeIbHOTO IPOIecca

33:

ITKO- Opraiu3yeT AesTeIbHOCTh 00yYaroIiXcsl, HalIpaBJIeHHYIO Ha Pa3BUTHE HHTEpeca K y4eOHOMY IpeIMETY B paMKax
3.4: YPOUHOH ¥ BHEYPOUHOH EATEIBHOCTH

ITKO- VYdacTByeT B IPOEKTHPOBAHUH PEIMETHOH cpebl 00pa3oBaTeIbHON IIPOTPaMMBI

3.5:

B pe3yjabTarTe OCBOCHUNA JUCHUIITIMHBI 06yqaloumi71cﬂ JOJIKEH:

3HaTh:

oOyramaeT 3HAHUSAMH O NPEIMETHBIX METOAMKAaX IPETIONaBaHuUs, COBPEMEHHBIX O0pa30BaTeNIFHBIX TEXHOJOTHAX, OCOOEHHOCTSIX
y4eOHOro Ipomecca, BO3PAaCTHBIX U WHIUBUIYATbHBIX OCOOEHHOCTSX Y4YalUXCS HA OCHOBE 3HAHMII MarepuatoB TUCHUILIHHBI
ITpakTrueckas poHETHKA aHTIIMHACKOTO sI3bIKa (COOTHECEHO ¢ uHaukaropom ITKO-3.1).

obiamaeT 3HaHMAMH O MeTojax M (opMax TeIaroTHYecKOd IOIIEP)KKH, COBPEMEHHBIX IIOJXOAaxX K COIPOBOXKICHUIO
o0ydJaromuxcs, CHocobax IHArHOCTHKH ¥ KOPPEKIHMH TPYAHOCTEH B OOy4eHHM Ha OCHOBE 3HAHUM MaTepHaTOB IUCIUILIHHBI
IpakTudeckas GpoHETHKA aHTTIMHCKOTO s3bIKa (COOTHECeHO ¢ nHaukaropom ITKO-3.2).

o0nazaer TIyOOKMMH 3HAaHMSAMHM B HPEIMETHOH 00JIacTH, BKIIOYAs COJCpIKaHHWE YYEOHBIX NPOrpamMM, METOAUKY IpEerojaBaHMs,
Hay4YHbIe KOHLENINH W TEOPHH, COBPEMEHHBIC TEHICHIMM B WM3YUCHHWH IIpeIMeTa Ha OCHOBE 3HAHWH MAaTepHaTOB IHCIUILIMHBI
IIpaxTudeckas GpoHETHKA aHITTUHCKOTO sA3bIKa (cooTHeCeHO ¢ nHaAuKaropom ITKO-3.3)

o0nazaeT 3HaHWAMH O MeToiax W (opMax OpraHu3auuM y4eOHOW IEATENbHOCTH, CIOoco0ax pasBUTHS HHTEpeca K IpeiMETY,
BO3PACTHBIX M MHIWBUAYATBHBIX OCOOCHHOCTAX yYaIlMXCS, OCOOCHHOCTSX OpPTaHU3allM{ YPOYHOH W BHEYPOYHOH NESITENFHOCTH Ha
OCHOBE 3HAHUH MaTepHaIoB JUCIUILIHHEI [IpakTHdeckas (pOHeTHKa aHTITMHCKOTO s3bIKa (COOTHECeHO ¢ mHAuKaropoM [1KO-3.4)
obnagaeT 3HaHMAMH O MPUHIUIAX MPOEKTHPOBAHUS NPEIMETHOH cpenbl, 0COOCHHOCTIX CO3JaHHs pa3BUBarOIIell 00pa3oBarenbHOM
cpenbl, TpeOOBaHMAX K OpPraHM3alMy Y4IeOHOro IPOCTPAHCTBA, BO3MOMKHOCTSIX HCIIOJIBb30BAHUS MYJIBTUMEANA W HMHTEPAaKTHBHBIX
TEXHOJIOTHII Ha OCHOBE 3HAaHHH MaTepHaIoB AWCHMIUIMHBI [IpakTHdeckas (OHETHKA aHIIIMICKOTO S3BIKa (COOTHECEHO C
nnaukaropom [1KO-3.5)

00J1aiaeT 3HaHMAMM O HU(POBBIX CEPBUCAX U TEXHOJOTHSX, MCIIOJIb3YEMBIX B O0OPa30BATEILHON IEATENHHOCTH, a TAKXKE O METOJax
CO3MaHMs W MyONHMKAIMK DJEKTPOHHBIX 00pasoBarelnbHBIX pecypcoB (DOP) Ha ocHOBe 3HaHWH MaTepHaIoOB IUCIUILIHHBI
IIpaxTrdeckas GpoHETHKA aHTTHHCKOTO sA3bIKa (CooTHECeHO ¢ nHAnKaropom ITKO-1.1)

oOnamaeT 3HaHUSAMH O CTpPyKType H (yHKIHOHane UHGPOBOH 00pa3oBaTeNbHOM  CpeAbl, OTKPBITBIX HH(POPMAMOHHO-
00pa3oBaTeNbHbIX PECYPCOB, COBPEMEHHBIX TEXHOJIOTMSX IUIAHMPOBAHHS, OPTaHM3allMd M KOHTPOJIS 0Opa3oBaresIbHOrO Ipolecca
Ha OCHOBE 3HAHWI MarepHaIoB TUCIAIUINHEI [IpakTiueckas GpoHeTHKa aHTIINICKOTO SA3BIKa (cOoTHECeHO ¢ nHanKaTopoM [1KO-1.2)
obyamaeT 3HAHMSAMH O MEXIYHApOJHBIX M HAIMOHATBHBIX IIAT(OpPMax OTKPHITOTO 0O0pa3oBaHMS, HMX pecypcax, (opmarax
HPEOCTABICHNS] KOHTEHTa, BO3MOXHOCTSX HCIHOJIB30BaHHUS B 0Opa3oBarelbHON JEATENBHOCTH HAa OCHOBE 3HAHMH MarepuaioB
muciutuIAHEL [IpakTryeckas poHeTHKa aHTITUICKOTO s3bIKa (cooTHeceHo ¢ nHauKkaropoM [TKO-1.3)




YMmeTh:

OCYIIECTBISCT OOyUeHHE, HCITIONB3YS NPEIMETHbIE METOAWKH M COBPEMEHHBIC OOpa3OBaTENbHBIC TEXHOJIOTMH Ha OCHOBE 3HAHUH
MarepuanoB aUcHUIUIMHBL [IpakThueckas (OHETHKA AaHIIIMHCKOTO sI3bIKA, CO3AAeT YCJIOBUS M KAauyeCTBEHHOTO YCBOEHHS
Marepuana, GopMUpyeT NpoYHbIe 3HAHKS U HaBBIKK Y 00ydaromuxcst (CooTHeceHo ¢ uuaukaropom ITKO-3.1).

OKa3BIBACT MENarOTHYEeCKyl0 TIOMICPXKKY, OpTraHu3ys Ipolecc OOyYeHHs W BOCIMTAHMS, HANPaBICHHBIH Ha IOCTIDKCHHE
METanpeMETHBIX, MPEIMETHBIX M JHUYHOCTHBIX pE3yJbTarOB Ha OCHOBE 3HAHUM MarepuaioB AWCUUILTUHBI [IpakTHueckas
(oHETHKA aHTJIMHCKOTO $3bIKA, BBIABISACT W YCTPaHSCT TPYAHOCTH, OOCCIICUMBACT YCICITHOC MPOXOXKICHHE O00pa30BaTeIbHOIO
MapipyTa.(cooTHeceHo ¢ mHauKaropom [1KO-3.2)

MpUMEHSEeT TpeIMETHbIe 3HAHWS Ha OCHOBE 3HAHUM MarepuaioB IWCHUILUTUHBI [IpakThdeckas (QOHETHKA AHTIMICKOTO SI3BIKA,
9((eKTUBHO NPEMOAHOCS Marepuaji, OpraHu3ysl y4eOHBIH MPOLECC, CHOCOOCTBYIOUIMN IyYIlleMYy YCBOCHHUIO 3HAaHHH H Pa3BUTHIO
MpeIMETHBIX KOMITETEHIIMI y 00y4aromuxcs.(cooTHeceHo ¢ uaaukaropom [1KO-3.3)

OpraHm3yeT IeATeNbHOCTh, HAIPABICHHYIO Ha Pa3BUTHE WHTepeca K ydeOHoMy mpeamery llpakTmdeckas (OHETHKa aHTIMHCKOTO
SI3bIKA, CO3[aBas YCJIOBUSI IJIs aKTHBHOW W TBOPUYECKOW pabOThl, MPOBEACHUS HECTAHIAPTHBIX YPOKOB, SKCKYPCHH, KOHKYPCOB,
OJTUMITHA]T, KPY)KKOB, (DaKyJIbTaTUBOB, MPOSKTHON AEATEILHOCTH (COOTHECEHO ¢ uHauKaropom ITKO-3.4)

yYacTByeT B TPOCKTUPOBAaHWM MPEIMETHOH Cpensl, Moadupas HeoO0XoAnMoe O0Opy/IOBaHUE, IHIAKTHUCCKHE MaTepHaIbl
qucroinebl [IpakTrdeckas (oHETHKA aHTIMICKOTO sI3bIKa, MeOemb, JEKOpalny, PyKOBOJCTBYSCH TPEOOBaHMAMH O€3011aCHOCTH,
SPrOHOMUKH M ICTETUKH (COOTHeceHO ¢ nHankaropom [IKO-3.5)

BJIaJICCT HAaBBIKAMH HCIIOJB30BaHHS LU(POBBIX CEPBHCOB JJIsI CO3MaHUS MHTCPAKTHBHBIX 3aaHUM, MYyJIbTUMEIUUHBIX NPE3CHTALN,
TECTOB, BUKTOPWH, BHPTYaIbHBIX SKCKYpPCHH, BHICO3AMHCEH ypPOKOB, MHCTAHIMOHHBIX KYPCOB, OHJIAMH-3a9ETOB W HK3aMEHOB JUIS
nucuuruinHel [pakTudyeckas poHETHKa aHTTTUICKOTO sA3bIKa (cooTHeceHO ¢ nnaukaropom [IKO-1.1)

OCYILECTBJISIET IPaMOTHOE IUIAHUPOBAHHE, OPTaHU3aLUI0, KOHTPOJIb U KOPPEKTHUPOBKY OOpPa3oBaTeNIbHOrO Ipoliecca Ha OCHOBE
3HAaHHH MaTepUaToB MUCHUIUIMHBEI [IpakTideckas QoHETHKa aHTIMICKOTO S3BIKA, WCIONB3YS BO3MOXKHOCTH IHM(GPOBOH Cpembl,
obecreunBaroIeil eqUHBI TOCTYH K pecypcaM, MHTEPaKTHBHOE B3aMMOJICHCTBHE M IONydeHHE OOpaTHOH CBS3H (COOTHECEHO C
unaukaropom I[1KO-1.2)

MHTETPUPYET pecypchl IarGopM B ydeOHBIH Hpolecc, UCIOb3Ysl BEICOKOKAaYeCTBEHHBIH KOHTEHT JUIsi OOOTalleHUsT U OOHOBIICHHUS
Marepuaga Uil TNpeIojaBaHus JUCHMIUIHHBEI [IpakTideckas (OHETHKAa AaHTIIMHCKOTO S3BIKa, IIPOBEICHUS JIEKIWIH, CEMHHApOB,
KOHCYJIbTalUi, AMCTAHIIMOHHBIX 3aHATHH, TOTIOTHUTEIHHOHN MOJTOTOBKH y4aIuxcs.(CooTHeceHo ¢ uHaukaropom I1KO-1.3)

Bnaaern:

JEMOHCTPHPYET CIOCOOHOCTh 3((EKTUBHO HCIIONB30BaTh MPEIMETHBIE METOAWKH M TEXHOJOTMM Ha OCHOBE 3HAHWN MaTepHaIoB
qucuumuHbl  [IpakTHyeckas (oOHETHKA aHINIMHCKOTO fA3bIKA, OOECIEYMBAIONIME AKTHBHOE BKIIOYCHHE YYAlMXCS B y4YeOHBIN
nporecc, GopMUpOBaHHE TIIYOOKMX 3HAHWH M HaBBIKOB, Pa3BUTHE KPEaTHMBHOCTH W WHHWIMATHBHOCTH (COOTHECEHO C WHIUKAaTOpPOM
ITKO-3.1).

JEMOHCTPHPYET CIIOCOOHOCTH OKa3bIBaTh MOJAEPKKY M COINPOBOXKICHHE, WCIONB3yd pa3saudHble (OPMBI M METOABI PaboTHI,
00ECIeUnBAOIE  TOJHOLEHHOE pa3BUTHE JIMYHOCTH, NPHOOpETEHWE IPOYHBIX 3HAaHWH W  HaBHIKOB, (OPMUpPOBAHHE
YHHUBEpCATBHBIX y4eOHBIX IEHCTBHI HAa OCHOBE 3HAaHWI MarepHaloB IWCHMIUIMHBI [IpakTiueckas (OHETHKA aHTIIMHCKOTO S3BIKa
(cootreceno ¢ naaukaropom I1KO-3.2)

JEMOHCTPHPYET YMEHHE HCIIONb30BaTh MpPEIMETHbIC 3HaHWS AWCUMIUIMHBL [IpakThdeckas (OHETHKA aHITIMHCKOrO S3bIKa JUIS
OOBSICHEHUS CIIOXKHBIX TEM, Pa3pabOTKM OPHUTMHAIBHBIX YYEOHBIX MarepHaloB, OPTaHM3alMM HCCIIENOBAaTeIbCKOM W IPOEKTHOH
JIeITeNIFHOCTH, CTUMYJIMPYIOIISi HHTepeC 1 NIyOnHy U3y4eHHs npenmera.(cooTHeceHo ¢ nHaukaropoM I1KO-3.3)

JEMOHCTPHPYET CIOCOOHOCTh yBIEUh ydamuxcs mpeameroM I[IpakThdeckas (OHETHKA AHTIMICKOTO $3BIKA, MOBBICUTH MOTHBAIUIO
K 00y4eHHIO, 00ECIeUnTh Pa3BUTHE MO3HABATEIBLHOTO WHTEpPECa, CTPEMIIEHHS] K IPHOOPETCHUIO 3HAHWI M HABBIKOB, chOpMHUpOBaB
YCTOWYMBBIN MHTEpEC K JaTbHEHIIeMy H3ydeHHUIO peameTa.(cooTHeceHo ¢ nHaukaropom [1KO-3.4)

JEMOHCTPHPYET CHOCOOHOCTh CO3/aBaTh TaKyl IPEIMETHYIO Cpedy, KOTopas CIIOCOOCTBYeT pa3BHUTHIO IT0O3HABATEIBHOM
AKTHBHOCTH, TBOPYECKHMX CIIOCOOHOCTEH, (OpMUpPYET TMOJNOXKUTENbHYI0O MOTHBALMIO K OOYYEHHIO, IIOBBIIIAET KavyecTBO
00pa3oBaTeNnbHOTO Mpoliecca Ha OCHOBE 3HAHWH MAarepHaloB JUCHMIUIMHBL [IpakTHueckas (OHETHKA AHDIMHCKOIO SI3bIKa
(cootHeceHo ¢ uaaukaropom I[TKO-3.5)

JNIEMOHCTPHPYET CIIOCOOHOCTh co3naBarh KadecTBeHHble DOP s mucnumnmasl [Ipaktudeckas (OHETHKA aHTIIMHACKOTO SI3BIKA,
pasMellaTh MX Ha CIENUATU3UPOBAaHHBIX IuIaTdopmax, obecrnednBarb AOCTYI YYalMXCs K MarepuanaM, IIPOBOJIWTH MOHUTOPHHI U
OLICHKY Ka4deCcTBa CO3MaHHBIX pECypCOB, TIPHBICKATh YYEHHKOB K CO3IaHHI0 COOCTBEHHBIX O0pa3OBaTeNbHBIX MPOIYKTOB.
(cootreceno ¢ naaukaropom ITKO-1.1)

BJaJeeT METOJaMH W TEXHOJIOTHSIMH HCIOJIb30BaHUs LU(poBol 00OpazoBarenbHO cpeabl, d((EKTUBHO NPUMEHSET ee sl
NOBBINICHUS Ka4decTBa IIPENoJaBaHusl JUCHUIUIMHBI [IpakTndeckas (DOHETHKA aAHIIMHMCKOTO s3bIKa, (DOPMHUPOBAHMS HABBHIKOB
CaMOCTOSITENEHON pPabOTBl y 0OyYaromMXCs, ITIOCTOSHHOTO MOHHUTOPHHTA pPE3yIbTaTOB OOYyYeHHS M OIEPATHBHOTO BHECCHUS
KOPPEKTHPOBOK B 00pazoBaTeNbHbIH mporecce (cooTHeceHo ¢ nHauKaTropoM [1KO-1.2)

UCIIONB3YeT pecypchl MiardopM [UIsl MOBBILECHUS KBWIM(QHKAMU, NPOXOXKACHHS KypCOB IIOBBILICHHS KBATH(OUKALWH, H3YyYECHUS
MHHOBAIlMOHHBIX METOJWK TIPETIOJIaBaHus AWCHMIUIMHEI [lpakThdeckas (OHETHKA aHTIIMICKOTO s3bIKa, NPUMEHEHHS JIYYIIeTO
MEXTyHapOJHOTO OIBITa B CBOCH NPOGEeCCHOHATFHON HeATeIbHOCTH, oOecreunBas MPEeeMCTBEHHOCTh M COBPEMEHHBIN YPOBEHB
npemnojaBanus (cooTHeceHo ¢ unaukaropom [1KO-1.3)

3. CTPYKTYPA U COAEPKAHUE JTUCIIUITJINHBI

Pazgen 1. Segmental Phonetics

Bup 3ansrus / Cemectp /| Kommuectno

Ne HaumeHoBaHMe TeMbI, KpaTKoe cojiep:KaHue
» KP P pa6orsl / popma IMA Kypc 4acoB

Kommnerenuuu




General principles of vowel classification. Organs of Speech.General
principles of consonant classification. Articulation base of the English
language

[IpaxTnueckue
3aHSATHA

IIKO-1
IIKO-3
IKO-1.1
I1IKO-1.2
IIKO-1.3
ITIKO-3.1
I1KO-3.2
I1KO-3.3
I1KO-3.4
ITIKO-3.5

1.2

Sounds [i], [e], [u], [o], [a]. Low Fall: Meaning and Use.Sounds [k], [g],
[p], [b]. Low Fall + Falling Head: Meaning and Use. Transcription.
Word Stress.Notion of an Intonation Group. Parts of Intonation Group.
Make a project on the issue using Microsoft Office software.

CaMocTosTeabHas
pabota

14

IIKO-1
IIKO-3
I1IKO-1.1
I1IKO-1.2
ITIKO-1.3
IKO-3.1
I1KO-3.2
I1KO-3.3
I1KO-3.4
I1KO-3.5

1.3

Basic Intonation Types. Word Accentuation Types. Stress pattern
according to the part of speech

[IpakTuueckue
3aHATHUS

IIKO-1
IIKO-3
ITKO-1.1
I1IKO-1.2
IIKO-1.3
I1IKO-3.1
I1KO-3.2
I1KO-3.3
IIKO-3.4
I1KO-3.5

1.4

Sounds [m], [n], [r]. Low Fall + Stepping Head. Meaning and Use.
Sounds [a:], [0:}, {u:}. Diphthongs: types and pactice. Reduction: types
and pactice.

CamocTosTenbHast
pabora

16

ITKO-1
IIKO-3
IIKO-1.1
I1IKO-1.2
ITIKO-1.3
ITIKO-3.1
I1KO-3.2
IIKO-3.3
I1KO-3.4
I1KO-3.5

1.5

Stress-time Isochrony. Notion and practice. Specific cases of unstressed
vocalism. Snowball reading. Tongue twisters.

IIpaxTnueckue
3aHATUS

TIKO-1
IIKO-3
ITIKO-1.1
IKO-1.2
I1IKO-1.3
I1IKO-3.1
I1KO-3.2
IIKO-3.3
I1IKO-3.4
I1KO-3.5

Interdental sounds: types and pactice. Assimilation: loss of aspiration,
loss of plosion, final voiced.Speech fluency: snowball reading.

CaMocTosTeabHas
pabota

IIKO-1
IIKO-3
ITIKO-1.1
I1IKO-1.2
I1KO-1.3
ITIKO-3.1
IKO-3.2
I1KO-3.3
I1KO-3.4
ITIKO-3.5

1.7

Intonation: Fall Rise. Meaning and Use. Assimilation: regressive,
progressive, reciprocal. Logical Stress. Articulation of [j] [i] [a:].
Palatalisation.Make a project on the issue using Microsoft Office
software.

CaMocTosTeabHas
pabota

16

IIKO-1
IIKO-3
ITIKO-1.1
I1IKO-1.2
I1KO-1.3
ITIKO-3.1
I1KO-3.2
I1KO-3.3
I1KO-3.4
ITIKO-3.5

1.8

Reading rules: I&II syllable types. Consonant clusters. Intonation:
Logical Stress, Nucleus Shift. Rules of syllable devision. Speech
fluency: connecting sonorants and preceding consonants.

CaMocTosTeapHas
padota

16

IIKO-1
IIKO-3
ITKO-1.1
I1IKO-1.2
IIKO-1.3
I1KO-3.1




I1KO-3.2
I1KO-3.3
IIKO-3.4
ITIKO-3.5

1.9

Articulation of [w] [r]. Assimilation: Linking [w] [r] [j]. Stress in
polysyllabic words. Reading rules: III&IV syllable types. Digraphs.
Articulation of affricates. Articulation of interdentals. Reading digraphs
before [1].

CamocTosTenbHast
pabota

16

ITKO-1
IIKO-3
IIKO-1.1
I1IKO-1.2
I1KO-1.3
I1IKO-3.1
I1KO-3.2
IIKO-3.3
I1KO-3.4
I1KO-3.5

IToaroToBka K MPOMEXKYTOUHOH aTTeCTallH

3auer

TIKO-1
IIKO-3
ITIKO-1.1
IKO-1.2
ITIKO-1.3
I1IKO-3.1
I1KO-3.2
I1KO-3.3
I1IKO-3.4
I1KO-3.5

Intonation: Low Rise. Meaning and Use. Sounds: monophthongs and
diphthongs - minimal pairs.

[IpakTnaeckue
3aHATUS

IIKO-1
IIKO-3
ITIKO-1.1
I1IKO-1.2
I1KO-1.3
I1IKO-3.1
IKO-3.2
I1KO-3.3
I1KO-3.4
I1KO-3.5

1.12

Intonation: Low Rise + Falling Head. Meaning and Use. Sounds:
monophthongs and diphthongoids - minimal pairs. Assimilation: nazal
plosion, lateral plosion, glottal stop, fricative plosion. Make a project on
the issue using Microsoft Office software.

CamocTosTensHas
pabota

14

IIKO-1
IIKO-3
ITIKO-1.1
I1IKO-1.2
I1IKO-1.3
IIKO-3.1
I1KO-3.2
I1KO-3.3
I1IKO-3.4
ITKO-3.5

1.13

Intonation: Fall Rise. Meaning and Use. Sounds: full and reduced forms.
Stress pattern of compound words.

[IpakTuueckue
3aHATHA

IIKO-1
ITIKO-3
ITIKO-1.1
I1IKO-1.2
ITIKO-1.3
I1KO-3.1
I1IKO-3.2
I1KO-3.3
IIKO-3.4
I1KO-3.5

1.14

Intonation: Low Rise + Stepping Head. Meaning and Use. Sounds: apico
-alveolar vs. interdental sounds. Minimal pairs. Assimilation: affrication,
dentalazation. Stress pattern of separable prefixes

CamocTosiTenbHast
pabota

16

IIKO-1
IIKO-3
IIKO-1.1
I1IKO-1.2
IKO-1.3
I1IKO-3.1
I1KO-3.2
I1KO-3.3
I1KO-3.4
I1KO-3.5

Intonation of all kinds of questions: yes/no, wh-questions,alternative, tag
-questions. Elision: rules of eliminating voiceless stops in connected
speech. Flap [t]: rules of production and practice. Complex Sentences.
Adverbial Clauses of Condition and Time. Make a project on the issue
using Microsoft Office software.

CamocTosiTenbHast
pabora

14

TIKO-1
IIKO-3
ITIKO-1.1
I1IKO-1.2
I1IKO-1.3
I1IKO-3.1
I1KO-3.2
IKO-3.3
I1KO-3.4
I1KO-3.5

Intonation of offers, requests, commands. Intonation stategies of
greetings and leave-takings. Accidental Rise. Sequence of Tones. The

CamocTosTenbpHast
pabora

15

[IKO-1
IIKO-3




Simple Sentence. Intonation of Adverbials. Intonation of the Author’s

Words.

IIKO-1.1
ITIKO-1.2
IKO-1.3
I1IKO-3.1
I1KO-3.2
I1KO-3.3
I1KO-3.4
I1KO-3.5

IToaroToBKa K MPOMEKYTOUHOH aTTeCTA[UH

DK3aMeH 2

TIKO-1
IIKO-3
ITIKO-1.1
ITIKO-1.2
I1IKO-1.3
I1IKO-3.1
I1KO-3.2
IKO-3.3
I1KO-3.4
I1KO-3.5

4. POHJ1 OHEHOYHBIX CPEJICTB

CrtpykTypa W colepkaHue (OHIA OIICHOYHBIX CpPEACTB JUIS MPOBCACHUS TEKYLIETO KOHTPOJII M MPOMEKYTOYHOW aTTecTaluu
npencrasneHsl B [Ipunoskenun 1 k paboyeii mporpaMMe JUCIUILITHHBL.

5. YAEBHO-METOJHUYECKOE 1 TH®OPMAIIMOHHOE OBECIIEYEHUE JUCIUIIJINHBI

5.1. YueOHble, HAYYHBbIE H METOAMYECKHE U3TAHUS

ABTOpBL, Bubmmorexa /
3armaBue W3narenscTBO, TOX
COCTaBUTEIH Konugecto
1 Jy6osckwuii 0. A, OcHoBbI aHrmuiickoi poneruxu: yue6noe nocoone | Mocksa: ®JIMHTA, 2018 | http://biblioclub.ru/index
Jokytab. B., .php?

Iepesmkuna JI. H.

page=book&id=57942

2 Kymnuxosa U. C., JInHrBUCTHYECKAs TEPMUHOJIOTUS B Cankr-IlerepOypr: Jlans, https://e.lanbook.com/bo
Canmuna /1. B. MpoQecCHOHATEHOM acleKTe: yueOHoe ocooue 2020 ok/147342
JUTSL BY30B
5.1. YueOHble, Hay4yHble H MeTOAMYeCKHe U3TaHUS
ABTOpBI, bubnmoreka /
3arasue W3 nparenscTBO, 1O
COCTaBUTEIHN Konngectso
1 JIutunos I1. 1. AHII0-pyccKuil HOHEMaTHYESCKUIA CIIOBAph: Mocksa: AUPUC-nipecc, http://biblioclub.ru/index
CJIOBaph: CIOBApPh 2005 .php?
page=book&id=79021
2 Epmosa O. B, Amnrnuiickas ponernka. OT 3ByKa K CJIOBY: Mocksa: ®JIMHTA, 2016 | http://biblioclub.ru/index
Makcaesa A. 3. y4eOHOE TOCOOHe IO Pa3BUTHIO HABBIKOB UTEHHS U .php?
MPOU3HOIICHUS: ydeOHOe mocodne page=book&id=83206
3 V3kuit A. ©. INpaBuna yTeHUs aHITIHICKUX CIOB: yueOHOE Canxr-IletepOypr: http://biblioclub.ru/index
mocobue Amnromorus, 2010 -php?
page=book&id=220166
4 EnglishMag: sxypran Boponex: EnglishMag, http://biblioclub.ru/index
2020 .php?
page=book&id=575378
5 Yexopuy 0. B., Metomudeckie peKOMEHIAINH 110 3G HEKTHBHOMY Cankr-IlerepOypr: Jlans, https://e.lanbook.com/bo

benensbkas O. C.,
HBaxHeHko A. A.

BHEJIPCHUIO M UCTIOJIb30BAHHUIO CHCTEMBI
«AnTtumiaruar.BY 3»

2020

ok/154156

5.2. IlpodeccrnonanbHbie 0a3bl JAHHBIX M MH()OPMALIMOHHbIE CIIPABOYHbIE CHCTEMBbI

5.3. [lepevyeHb NpOrpaMMHOro odecneyeHust

OpenOffice




5.4. quﬁﬂo-MeTounqecmle MaTepuaJbl 1/ oﬁyqamumxca C OrpaHUY€HHBIMH BO3MOKHOCTSIMHU 310POBbI

IIpu HeoOXOAMMOCTH IO 3aiBICHHIO OOYYAIOMETOCS C OrPaHHMYCHHBIMH BO3MOXHOCTSIMU 37I0pPOBbS  y4eOHO-METONUUYECKHE
Marepualbl MpPeOCTaBISIOTCS B (OpMax, aZanTHPOBAaHHBIX K OTPaHUMYCHHAM 370POBbsS M BocHpusATHs uH(popMmarmu. s nmm c
HapyIICHUSIMA 3peHus: B (opMme aynmuodaiina; B medaTHOH (opMme yBeTHMYCHHBIM IIpupToM. s JTUI ¢ HapymICHUSMH CIyXa: B
(opMe DIIEKTPOHHOTO IOKYMEHTa, B medarHod ¢Qopme. s JUm ¢ HapyMICHHSMH OIIOPHO-JBHTATENIFHOTO ammapara: B (opme
3JIEKTPOHHOIO JOKYMEHTa; B eUaTHOH opme.

6. MATEPUAJIBHO-TEXHUYECKOE OBECIIEYEHUE JUCHUIIJIMHBI

IMomemeHus Ui BceX BUIOB paboOT, MPEITyCMOTPEHHBIX yYEOHBIM IUIAHOM, YKOMIUIEKTOBAaHBI HEOOXOIMMOW CHENHaTH3UPOBAaHHON
y4eOHO MeOeNbI0 M TEXHHIECKIMHU CPECTBAMH O0yIEHS:

- CTOJIBI, CTYJIBS;

- IEPCOHATBHBINH KOMIThIOTED / HOYTOYK (IIEpEeHOCHOM);

- TIPOEKTOP;

- 9KpaH / UHTepaKTUBHAS TOCKa.

7. METOAUYECKHUE YKA3AHUSA VIS OBYYAIOIIIUXCSA ITO OCBOEHUWIO JUCHUTIINHBI

Mertoauueckre yKa3aHuUs 10 OCBOCHUIO UCIUILUIMHEI IPeACTaBNIeHbI B [Ipunoxxenun 2 x pabodel mporpaMmMe JUCIUILIIAHEL




®OH/JI OHEHOYHbIX CPEJICTB

Ipuioxkenne 1

1. Onucanue noka3sareJieii U KpUTepreB OLEHUBAHNSI KOMIIETEHI[HI HA PA3JIMYHBIX 3Tanax
X (pOpMHPOBaHNS, ONIMCAHUE IKAJ OLleHMBAHUS

1.1 IlokasaTenu U KpUTEpUM OLICHUBAHUSI KOMIIETEHIIMIA:

3VH, cocrasasroniue
KOMIIETEHIIHIO

Ilokazarenu OLICHUBaHUA

Kputepuu onienuBanus

CpencTBa OLleHUBaHUS
YO - ycTHbIl o11poc
3 - 3auer
3 — BOIIPOCHI K 3K3aMEHY
[1O3 — npakTuko-
OpPUEHTHUPOBAHHBIEC 3a/IaHUS
T —Ttect

ITKO-3: CniocobeH peain30BbIBATH OCHOBHbIE 00111€00pa30BaTeIbHbIE IPOrPaMMbl pa3IMYHbIX YPOBHEH U
HAIpPaBJIEHHOCTHU C UCIOJIb30BAaHUEM COBPEMEHHBIX 00pa30BaTEIbHBIX TEXHOJIOIHI B COOTBETCTBUHU C
aKTyaJlbHOI HOpMaTUBHOM 6a30ii

3namu:

3HATh COJICPIKAHUE U
CTPYKTYpY
OCHOBHBIX
00pa3oBaTeIbHBIX
porpaMm
HAYaIbHOTO,
OCHOBHOT'O U
CpeaHero o0Iero
o0Opa3oBaHwsl,
denepanpHbIe
rOCyJapCTBEHHBIC
oOpazoBarenbHbIE
craraaptsl (OI'OC),
COBPEMEHHYIO
HOpPMAaTHBHYIO 0a3y
B chepe
oOpazoBaHus,
METOJUKHU U NPUEMBI
IPUMEHEHHS
MH(OPMALIMOHHBIX U
KOMMYHHKAITHOHHBIX
TEXHOJIOTHI B
o0pa3oBaTebHOM
mporiecce.
Pa3JIMYHOTO YPOBHS

M3Yy4aeT NOHITHIHBIN
anmapar IpaKTUIeCKON
(OHETHKHU U MECTO
IPUMEHEHHUS [TPEIMETHBIX
3HaHUH B 00pa30BaTENIbHBIX
porpammax

MIOJIHOE, Pa3BEPHYTOE,
rpaMOTHOE U
JIOTHYECKOE M3JI0KECHHUE
BOIIPOCA, IIPABUIIBHOCTH
BBIITOJIHEHHS TECTOBBIX
3aJaHIH

3 — Bompockl 1-4, 26-29

3 — Bompock 1-4, 26-29
YO — Bompocsr 1-3 (1
cemectp), 1-4 (2 cemectp)
1103 — Bompocsr 1-3 (1
ceMectp), Bonpockr 1-3 (2
cemectp),

T —1-5 (1 cemectp), 1-5 (2
ceMecT)p)

Ymems:

YMETH IIJIAHUPOBATH
Y OpTaHU30BHIBATH
yueOHBIi mporece B
COOTBCTCTBUHU C

Unentuduuupyer hpoHEMbI
Y UHTOHEMBI aHTJINHCKOTO
A3bIKa, pa3IM4acT Ha CIyX U
IIpU IPOU3HECEHNUHU
MHUHHMaJIbHbIE

[TpaBunbHOCTB
TPAHCKPUIILHUH U
WHTOHUPOBAHUS
TEKCTOB, IMPABUJILHOCTh

HCII0JIb30BaHUs 3BYKOB,

3 — Bompock! 5-16, 30-41

3 — Bompockr 5-19, 30-44
YO — Bompocsr 4-17 (1
cemectp), 5-22 (2 cemectp)
I103 — Bompocsr 4-13 (1

1




@I'0C, apdpexTnBHO

(oHeTHUECKHUE MaphI,

3BYKOBBIX COYETAHUN U

cemectp), Borpochl 4-12 (2

UCIIOJIb30BATh UCIIOJIB3YET SBJICHUS TOHOB B pPeuH, cemectp),

pa3zHooOpa3HbIe ACCUMMWJISALIAH, PEAYKIHH, MPaBUIBHOCTh

00pa3oBaTebHbIE dbopmyaupyer 1eau u (hopmMyIupOBKH

TEXHOJIOTHH, 3aJa41 BKIIIOYCHHA y‘-ICGHbIX 3aga4

dopmupoBats CHelMalIbHbIX 3HAHUU B

TIpeJIMETHBIE U oOyuarolue nporpamMmmsl

MeTalpeMETHBIE Pa3IMYHBIX YPOBHEH

KOMIIETEHIINH

yyaimxcs,

OLICHUBATh

pe3yIbTaThI

oOyueHwus,

KOPPEKTUPYSA

o0pa3oBaTeNnbHbIHI

MpoLecC Mpu

HEOO0XOIUMOCTH.

Braoemyo [TpumeHnsieT 0ocoOeHHOCTH IPABUJIBHOCTb 3 — Bonpockr 17-25, 42-50
BJIAJIETh METOLAMU (hOHETHIECKOTO UCIIOJIB30BaHus B peun | D — Bornpocskl 20-25, 45-50
JIUarHOCTHKHU MOCTPOEHHUS AHTJIMMCKOMN (hoHeTHUECKUX YO — Bompocsr 18-27 (1
HCXOJIHOTO YPOBHS peun 6e3 BMeIaTebCTBa ocoOeHHoCTeH cemectp), 23-28 (2 cemecTtp)
3HAHUU U YMEHUI POIHOTO SA3bIKA, pEIIAeT anrmiickoro s3bika 1 | [103 — Bonpocsr 14-24 (1
y4JaImuxcst, ipuéMamMu | IPaKTUKO- PaBUIBHOCTD cemectp), Bonpockl 13-20 (2
OpraHu3aIuu OpUEHTUPOBAHHBIC 3aJIaHUSl | UCTIONB30BAHUS cemecTp)

COBMECTHOH U 10 U3y4aeMbIM TEMaM, y4eOHBIX cTpaTeruit

WHAUBUAYaIbHON IPaMOTHO BKJIIOYAEeT o0yueHus

yueOHOU CIIELMAJIbHBIE 3HAHUS O (oHeTHuecKoil cTopoHe

NesITeIbHOCTH, (doHeTHuecKOM O(POPMIICHUHN | YCTHOW peyH B

TEXHOJIOTUSAMHU YCTHOM peuu B y4eOHBII MIPAaKTUKO-

MOHUTOPHHTA U OLIEHKH | IPOLIecC OPUEHTUPOBAHHBIX

pe3yabTaTOB OCBOCHUS 3aJaHHSIX

00pa3oBaTeNbHbIX
[porpamMm, IpuéMamMu
BKJTIOYEHUS
COBPEMEHHBIX
00pa3oBaTeNbHBIX
TEXHOJIOTHI B YPOUHYIO
U BHEYPOUHYIO
JIeSITETTbHOCTb.

[IKO-1 Cnocob6eH ocymecTBIsITh TPo(heCCHOHATBHYIO AESTENHFHOCTh C UCTIOIB30BAHIEM BO3MOKHOCTEH
¢ poBoi 00pazoBaTeNbHON Cpeibl 00pa30BaTeIbHON OpraHU3aluu U OTKPHITOr0 HH(OPMAIIMOHHO-
00pa30BaTeNbHOr0 NPOCTPAHCTBA

3name:

3HATh
(GyHKIIMOHATBLHBIC
BO3MOYXHOCTH

1 poBHIX
o0pa3oBaTeIbHbBIX
cpel, MpeuMyIecTBa

N3yuaet npuHIUIIBI pabOTHI
U 0COOEHHOCTH
OpraHu3aluN OTKPHITOrO
MH(OPMaLMOHHO-
00pa3oBaTeILHOTO
NPOCTPAHCTBA TIPU
0o0yueHHH (HhOHETUUECKOI
CTOPOHE YCTHOM peuu

MOJTHOE, pa3BEPHYTOE,
TpaMOTHOE |
JIOTMYECKOE U3JI0KEHUE
BOTIpOCa

3 — Bonpocs! 1-4, 26-29

3 — Bompockr 1-4, 26-29

YO — Bompocsr 1-3 (1
cemectp), 1-4 (2 cemectp)
103 — Bonpockr 25-27 (1
cemecTtp), Bonpockl 21-28 (2
ceMecTp)




Y OTpaHUYCHUS
UCIIOJIb30BAHUS
OTKPBITBIX
00pa3oBaTEeIbHBIX
pecypcos,
MIPUHIUITBI
HABHTAIIUU U TIOMCKA
HEoO0X0oauMon
nHpOpPMAIIUU B CETH
WuTepHeT, OCHOBBI
kubepbe3onacHocTH
1 HH(pOPMaITMOHHON
THTUCHBI.

Ymemn:

yMeThb 3P PEeKTHBHO
UCTIOJIb30BATh
JOCTYITHBIE II(PPOBBIE
pecypchl u
UHCTPYMEHTBHI JUISI
OpraHu3anuy yaeOHOTro
npoiiecca, ObICTpO
OCBaMBAaTh HOBBIC
1aT(OPMBI U CEPBHCHI,
MHHULUHPOBATH
BHE/IPCHHE
MHHOBAI[MOHHBIX
MIO/JTXOJIOB B
00pa3oBaTeNbHYIO
NPaKTUKY, HHTETPUPYS
g poBoe
IIPOCTPAHCTBO B
MOBCEHEBHYIO paboTy

Pemaet IMPaKTHUKO-
OPUCHTHUPOBAHHLIC 3aJaHUA

TIOJIHOTA U
COAEPKATEIBHOCTD

OTBETA; MPaBUIBHOCTh
BEIIOJIHEHUS 3aJaHni

3 — Bompockl 5-16, 30-41

3 — Bompockr 5-19, 30-44
YO — Bompocsr 4-17 (1
cemectp), 5-22 (2 cemectp)
I103 — Bompockr 25-27 (1
cemectp), Borpockl 21-28 (2
ceMecTp)

HpernoaaBaTess
Braoemy: [Tpumensier UKT u MIOJIHOTA U 3 — Bonpockr 17-25, 42-50
BJIa/IETh HAaBbIKAMU OTKpBITOE NH(POPMALIMOHHO- | COAEPIKATENBHOCTh 3 — Bomnpockl 20-25, 45-50
CO3/1aHUA U o0pa3oBaTesbHOe OTBeTa; MpaBmwiIbHOCTE | YO — Bompocs! 18-27 (1
nyOIMKauu IIPOCTPAHCTBO IIPU BBINOJIHEHUS 3aJaHuil | cemecTp), 23-28 (2 cemecTp)

IU(POBBIX YUSOHBIX
MaTepHuaIoB, METOIaMHU
OpraHu3aIu
IIPOEKTHOMN
JesITeIbHOCTH B
3JIEKTPOHHOU Cpeje,
IPUEMOM BHE/IPEHUS
reiMuduKanuu u
JJIEMEHTOB
CMEIIIaHHOTO
00y4YeHHs, y4acTUEM B
dbopymax u BeOMHapax,
aKTUBHO (hOpMUPYS

1 ppoByrO

00y4yeHHH (HOHETUUECKOI
CTOPOHE YCTHOU peun

103 — Bonpockr 25-27 (1
cemectp), Bonpockl 21-28 (2
ceMecTp)




KOMIIETEHTHOCTD ce0s
U CBOUX YYCHHKOB

1.2 IIIxasl OLICHUBAHUS:
Tekymuii KOHTPOJIb YCIIEBAEMOCTH W IPOMEKYTOYHAsI aTTECTALMs OCYILECTBISAETCS B

paMKax HaKOIMHUTEJIbHON OAJNTbHO-PEUTHHTOBOM cucTeMbl B 100-0a/ibHOM 1IKase:

dopMa KOHTpOJIA — 3a4erT:
50-100 6annoB (3a4TE€HO)
0-49 GannoB (He 3a4TEHO)

dopma KOHTPOJIS — 3K3aMeH / KypcoBasi paboTa:
84-100 6aoB (OLIEHKA «OTIIMYHO)

67-83 6ayIoB (OLIEHKA «XOPOIIO»)

50-66 0aioB (OlLEHKA «YIOBIECTBOPUTEIHHO)
0-49 GannoB (OLEHKA «HEYOBIETBOPUTEIBHOY)

2 TunoBble KOHTPOJIbHBbIE 33/IaHUSI MU HHbIe MATePHAJIbl, He00XOAMMBbIe /ISl OLEeHKH
3HAHMH, YMEHHUH, HABBIKOB M (MJIH) ONbITA [AEATEJbHOCTH, XAPAKTEPHU3YKIIIUX 3TANbI
(opMupoBaHUA KOMIIETEHINH B MIpoLiecce OCBOEHHUsI 00pPa30BaTeILHOI MPOrpaMMbl

10.

11.

KouTtpoJibHbIe BOIPOCHI /151 TPOBEAeHHUS POMEKYTOUYHOT0 KOHTPOJIS
Ilepeuenn Bonpocos K 3ayety (1 kypc)

Theoretical questions:

How do principles of vowel classification (tongue position, lip shape) align with ®I'OC
requirements for primary education phonetics modules, and how do they differ from
consonant classification (place/manner/voicing)?

Describe the main organs of speech per ®I"OC basic education standards; explain their
role in teaching consonant/vowel production to grades 1-4.

Explain consonant classification principles (place, manner, voicing) as per modern
normative base; link to structure of secondary school English programs.

What is the English articulation base vs. Russian, and how does it fit into ®I'OC
metadiscipline "Speech Development™ for primary grades?

Plan a lesson on [i, e, u, 0, a] articulation (tongue height/frontness/lip rounding) per
@®TI'OC; include transcription examples and assessment of student vowel quality.
Compare [k/g/p/b] articulation (voicing/aspiration); design a formative assessment
activity to form subject competences in bilabials/velars.

Detail [m, n, r] production (airflow/place); organize a group drill to build
metacompetences in nasal sounds, with correction strategies.

Outline diphthong types (closing/centering) with examples; plan a reading practice using
ICT (e.g., apps) to evaluate rhythm per ®I'OC.

Articulate [a:, o:, u:] vs. shorts (duration/quality); create a progress-tracking rubric for
long vowel mastery in secondary grades.

Describe apico-alveolar vs. interdental ([t/0]); develop minimal pair exercises to form
pronunciation competences, adjusting for errors.

Explain [j, i:, a:] and palatalization; integrate into a blended lesson to foster logical
speech skills per ®I"OC.




12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24.

25.

Define word stress's role (vowel quality); plan a unit for parts-of-speech stress patterns to
meet ®I'OC primary program outcomes.

What is stress-time isochrony vs. syllable-timing? Design a comparative rhythm activity
for grades 5-9, assessing via recording.

Outline stress by parts of speech (nouns/verbs); organize a diagnostic pre-test/post-test
cycle for competence evaluation.

Describe compound/separable prefix stress; plan corrective feedback in a secondary
lesson to enhance word-building skills.

Differentiate logical vs. word stress; create a sentence-level task to form communicative
competences, monitoring progress.

Identify vowel reduction types ([9/1]); use diagnostic tools (e.g., ELSA app) to monitor
reduction in unstressed positions and adjust lessons.

Explain unstressed vocalism (full/reduced, minimal pairs); organize individual/group
work with peer assessment for fluency monitoring.

Describe assimilations
(aspiration/plosion/nasal/glottal/affrication/dentalization/regressive/etc.); apply in
connected speech diagnostics for grades 1-11.

State rules for reading/clusters/syllable division; integrate open resources (e.g., Phonics
Play) to organize joint activities per ®I'OC.

Differentiate monophthongs/diphthongs/diphthongoids via minimal pairs; publish a
digital worksheet for project-based monitoring.

Compare full/reduced forms (e.g., photograph/photographic); gamify assessment in LMS
(e.g., Kahoot) for mixed learning.

What is snowball reading for fluency? Demonstrate organizing it in extracurriculars,
tracking via digital portfolios.

How do tongue twisters/interdental practice aid articulation? Design a webinar session
for teacher forums using screen sharing.

Explain linking sonorants/approximants; create/publish a video tutorial in a digital
platform to build student digital competence.

Practically-oriented questions:

26.

27.

28.

29.

30.

31.

32.

33.

Using ®I'OC primary phonetics modules, demonstrate vowel articulation (tongue/lip) via
mirror/app; classify/transcribe [i,e,u,0,a] in 5 minimal pairs for grades 1-2.

Diagram organs of speech per normative base (secondary programs); label while
producing [p/k], record/self-assess for ®I'OC speech clarity standards.

Classify 10 consonants ([tf, [, n]) by place/manner/voicing per ®I'OC; drill in word lists
aligning with basic education programs.

Compare English/Russian bases (record "father/brother"); correct tongue positions using
open resources as per ®I'OC metadiscipline guidelines.

Transcribe/pronounce [i,e,u,0,a] in 10 words/sentences (e.g., "ship™); plan a ®I'OC
lesson to form vowel competences, assessing via peer feedback.

Produce [k,g,p,b] positions/aspiration (slow-motion record); design activity to build
bilabial/velar skills, correcting per student needs.

Drill [m,n,r] in twisters ("many merry men"); organize group practice to form nasal
resonance competences, evaluating progress.

Practice diphthongs ([er/au/10/¢a]) in sentences; record/compare natives—plan blended
lesson for rhythm per ®I"OC secondary outcomes.



34. Contrast [a:,0:,u:] shorts ("calm/cam™); extend in reading—create rubric to assess
duration in primary grades.

35. Produce [6/8] vs. [t/d] minimal pairs ("think/tink™); track via fluency app, adjusting for
@®I"OC pronunciation goals.

36. Practice [j,i:,a:] palatalization ("yes/see/father™); chain phrases in a dialogue to foster
palatal skills.

37. Mark/read stress pairs (‘record/re'cord); plan vocabulary unit per ®I"OC to form stress
competences.

38. Clap stress-time isochrony (“quick brown fox"); time syllables—organize rhythm
diagnostic for syllable-timed error correction.

39. Convert stress by part of speech (‘present); use in dialogue—plan assessment cycle for
metacompetences.

40. Analyze compound/prefix stress (‘blackboard/un'do); create flashcards to build word-
formation skills.

41. Record/add logical stress ("l saw HER"); compare effects—evaluate emphasis in
communicative tasks.

42. Reduce to [o/1] fast ("photographer"); transcribe—use app diagnostics to monitor in
digital portfolios.

43. Identify/practice unstressed vocalism in dialogue; organize individual/group work with
LMS tracking.

44. Apply assimilations (“cat nap/ten men/button™); record—publish connected speech
analysis in open platforms.

45. Read clusters/syllables (“strengths/hap-py"); shadow audio—integrate gamified
shadowing in extracurriculars.

46. Sort minimal pairs (ship/shape/[ov]); partner quiz—create/publish digital quiz for project
monitoring.

47. Contrast full/reduced ("can [keen/kon]"); rewrite sentences—gamify in Kahoot for mixed
learning evaluation.

48. Snowball reading (“'red lorry™); time—organize extracurricular fluency sessions with
progress forums.

49. Recite interdental twisters (“this thick thistle"); tempo increase—demo in webinar for
teacher digital sharing.

50. Link sonorants ("him again"); chain paragraph—produce video tutorial for student digital
competence building.

Kpurepun onenuBanus:
MakcumanbHOEe KOJUYECTBO OamioB 3a 3aueTHoe 3amanue — 100 (50 OamioB MakcUMalbHO 3a
TEOpeTHYeCKHid Borpoc, 50 6auioB MaKCHMAJIBHO 32 MPaKTHKO-OPUEHTUPOBAHHOE 3a/IaHHE).

Kpumepuu OUCHUBAHUA 00H020 meopemu4uecKozo éonpoca.

Kputepuu onieHnBaHus TEOPETUYECKOTO BOIIpOCca bael

W3noxenuplit  marepuan  (akTUYECKH  BEpPEeH,  Haluuue  TIyOOKuX
HCYEPIBIBAIONINX 3HAHUM; NPAaBWIbHBIC, YBEPEHHBIE IEUCTBUS 110 IIPUMEHEHUIO
MOJIyYEHHBIX 3HAHMM Ha NPAKTUKE, TIPAMOTHOE W JIOTHYECKH CTPOMHOE
M3JIOKEHUE MaTepHUaJla IIPU OTBETE

50-35

Hammaue TBEPABIX U AOCTATOYHO ITOJHBIX 3HaHI/II71, IIpaBHUJIbHEBIC ,ZIGI\/IICTBI/IH o
MMPUMCHCHUTIO 3HAHUI Ha IMMPAKTHUKE, YCTKOC U3JIOKCHUC MaTCpuajiad, JOIMYCKArOTCA
OTACIIBHBIC JIOTUYCCKUE W CTHIHMCTUYCCKUEC IOTIPCIIHOCTH, HCYBCPCHHOCTH U
HCTOYHOCTb OTBCTOB HAa JOTIOJHUTCIIBHBIC U HABOAAMINC BOITPOCHI

34-20

HenonHblil oTBET Ha BONpPOCHI; 3aTPYIHSAETCS OTBETHTh HA JIONOJIHUTEIbHBIC
BOIIPOCHI

19-10




OTBer He CBs3aH C BONpPOCAMH, HaNU4Me TPYOBIX OIIMOOK B OTBETE,
HEIIOHUMAaHHE CYIIIHOCTH U3J1araéMoro BOIIPOCa, HEYMEHUE IIPUMEHATh 3HaHUs HA 0
IIPAKTUKE, HEYBEPEHHOCTb W HETOYHOCTb OTBETOB HA JOIOJHUTEIbHBIE H
HaBOJALIME BOIIPOCHI

MaxkcumanvHulii Oann 3a omeem Ha Meopemu4ecKuli B0NPoc 50

Kpumepuu OUCHUBAHUA 00H020 NpAKmuKo-opuernmupoeaniozo 3a0anus.

KpI/ITepI/II/I OLCHHWBAHUS IIPAKTUKO-OPUCHTHUPOBAHHOI'O 3a1dHUA bamer

[IpakTUKO-OPUEHTHPOBAHHOE 3aJaHHE BBIIOJHEHO B IOJHOM o00beMe, B
IPEJCTAaBICHHOM pElIeHUH OOOCHOBAaHHO IIOJIyY€Hbl IPAaBUJIbHBIE OTBETHI,
IIPOBEJEH aHAIN3, JaHAa rpaMOTHAs MHTEPIpPETalus IMOJIYYEHHBIX pPE3ylbTaTOB,
CZ€JIaHbl BBIBOJIBI

50-35

[TpakTUKO-OPHEHTUPOBAHHOE 3aJaHHE BBITIOJHEHO B IOJIHOM O0BEMe, HO MpHU
aHaIM3€ W MHTEpPIpETAalUM  IIOJYYEHHBIX  PEe3yJbTaTOB  JIOIYLICHBI 34-20
HE3HAYUTEbHBIE OMMOKH, BHIBOJIBI — JOCTATOYHO 00OCHOBAHBI, HO HETIOJIHBI

[IpakTUKO-OpUEHTUPOBAHHOE 3aJaHUE BBHIMIOJHEHO HE B IOJHOM OOBEMeE, IMpHU

aHAJIM3€ W UHTEPIpeTally TOJYyYEHHBIX pPe3yJIbTaTOB MAOMYIIEHBl OIIUOKH, 19-10
BBIBOJIbl — HO HETIOJIHBIC WJIH OTCYTCTBYIOT
[TpakTUKO-OPHEHTHPOBAHHOE 3aJaHME BBITOJHEHO IOJHOCTBIO HEBEPHO HJIH 0
OTCYTCTBYET peIIeHUE

Maxcumanvrolii 6ann 3a pewieHue nPaKmuKo-opUeHmMuUpOBaAHHO20 3A0AHUSL 50

HUtoroBass omeHka ¢opMupyeTcss u3 CyMMbl HaOpaHHBIX OajyioB 32  BBINOJIHEHUE
sK3aMeHauroHHoro 3azaHus (1 teoperndeckuit Bompoc M 1 mNpakTUKO-OPUEHTHPOBAHHOE
3aJJaHUE) U COOTBETCTBYET IIKAJE:

— 84-100 6anoB (OLIEHKA «OTIUYHOY);

— 67-83 6amoB (OLEHKA «XOPOIIIO»);

— 50-66 6annoB (OIEHKA «YAOBIETBOPUTEIBHOY);

— 0-49 6annoB (o1eHKA «HEYTOBIETBOPUTEIHHOY).

KoHTpoabHbie BONPOCHI 1151 MPOBEIeHHs TPOMEKYTOYHOTO KOHTPOJIS.
ITepeyeHb BONMPOCOB K IK3aMeHy (2 Kypc)

Theoretical questions:

1. Define Intonation Group and parts (pre-head/head/nucleus/tail) per ®I"OC secondary
English programs; link to speech development standards.

2. Explain Low Fall meaning/use with examples; align with normative base for primary
communicative intonation modules.

3. Describe Low Fall + Falling Head function vs. plain Low Fall; reference ®T"OC basic
education prosody requirements.

4. Outline Low Fall + Stepping Head (meaning/use/structure); connect to structure of school
phonetics curricula.

5. Outline basic intonation types/functions; plan a ®I'OC lesson for grades 5-9 to form
prosodic competences with ICT demos.

6. Define word accentuation (level/fall-rise) in intonation; design assessment for accent
types to build metacompetences.




10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24,

25.

Low Rise attitudes/meanings (examples); organize reading practice per ®I'OC primary
outcomes, evaluating pragmatics.

Explain Low Rise + Falling Head (meaning/implications); create formative tasks for
discourse skills correction.

Describe Fall Rise (contrast/reservation); plan unit with minimal contexts to foster
emotional intonation competences.

Function of Low Rise + Stepping Head; integrate into secondary dialogue lesson with
progress rubrics.

Compare Fall Rise (hesitation/implication); develop diagnostic pre/post-tests for
contextual mastery.

Define Logical Stress/Nucleus Shift (intonation alteration); organize sentence drills
aligning with ®I"OC communication goals.

Articulation [wi/r] + linking [w,r,j] rules; plan blended activity for approximants in
connected speech.

Polysyllabic stress distribution/rules; create vocabulary-building lesson with
primary/secondary stress assessment.

Reading rules (111/1V syllables/digraphs/affricates/interdentals/before [r]); design phonics
module for primary ®I'OC.

Compare question intonations (yes/no/wh-/tag); plan question-chain activity to form
interrogative competences.

Elision (voiceless stops)/flap [t] rules; organize fast-speech drills with error correction
strategies.

Intonation in complex sentences (condition/time clauses); plan grammar-phonetics
integration per ®I'OC secondary standards.

Strategies for offers/requests/commands/greetings; create role-play scenarios for
politeness competences evaluation.

Accidental Rise/Sequence of Tones in simple sentences; use apps for diagnostic
monitoring in digital journals.

Intonation for adverbials/author’'s words/High Rise/Fall; publish interactive PDF for
project-based assessment.

Role of reading in Low Fall + Falling Head/Low Rise; organize extracurricular reading
clubs with LMS tracking.

Intonation variation in Fall Rise/questions reading; gamify practices in Quizlet for mixed
learning forums.

Reading for elision/flap/complex intonation; create video series for student self-
monitoring and peer review.

Practice offers/requests/High Fall/Rise via reading; develop webinar tutorial integrating
digital tools for teacher communities.

Practically-oriented questions:

26.

27.

28.

Record/transcribe dialogue with Low Fall (mark Intonation Groups per ®I"OC secondary
programs); align with speech rhythm standards.

Practice Low Fall + Falling Head persuasively ("It's absolutely true"); shadow audio—
reference normative base for attitude conveyance.

Produce Low Fall + Stepping Head lists ("milk*bread”eggs"); link to ®I"OC basic
education prosody modules.



29.

30.

31.

32.

33.

34.

35.

36.

37.

38.

39.

40.

41.

42.

43.

44,

45.

46.

47.

48.

49.

50.

Drill basic intonations contrasting finality/openness; connect to primary communicative
program structures.

Apply accentuation (fall-rise) in role-plays with contours; plan ®I'OC lesson demo for
uncertainty intonation competences.

Use Low Rise yes/no ("Are you coming?"); record/analyze politeness—organize group
feedback for pragmatic skills.

Practice Low Rise + Falling Head contrast ("Yes”but"); create flashcards to form
discourse competences per secondary ®I'OC.

Drill Fall Rise hesitation ("Maybe”"); incorporate storytelling—plan reading unit with
formative assessment.

Produce Low Rise + Stepping Head enumerations; design choral/gesture method for step-
by-step rhythm mastery.

Apply Fall Rise implications ("Of course™"); organize debate pairs to build implication
competences.

Shift nucleus for Logical Stress ("I didn't say SHE™); create error games for sentence
intonation evaluation.

Articulate/link [w,r] (go on [w]™); stress polysyllabics (“international)—plan I11/IV
syllable reading per ®I"OC phonics.

Read digraphs/affricates/interdentals pre-[r] (“chair/three™); develop minimal pair drills
for primary accuracy.

Intone questions (rise/fall); plan chain activities to form interrogative competences with
progress tracking.

Apply elision/flap [t] ("next time [neks tarm]"); record/transcribe—correct fast speech in
group diagnostics.

Intone complex clauses ("If it rains™); paragraph reading—integrate grammar-phonetics
for ®I'OC secondary goals.

Role-play offers/etc. ("Could you help? |"); create scenario cards for politeness strategy
assessment.

Practice Accidental Rise/Tones; mark adverbials/author's words—plan simple sentence
unit with rubrics.

Drill High Rise/Fall ("Really? 1/Fantastic! |"); organize contests to evaluate emotional
reading competences.

Design 10-min mirror lesson for Intonation Groups; include peer rubrics published in
LMS for monitoring.

Create Low Fall method (hand waves + reading); gamify in app for extracurricular digital
tracking.

Develop pair drills for questions with recording apps; organize self-correction in blended
forums.

Teach elision/flap via twisters (slow—normal timers); publish progression video for open
resources.

Plan Logical Stress group activity with PowerPoint visuals; monitor via shared digital
portfolios.

Teach High Fall/Rise emotional reading (script games); integrate webinar sharing for
student digital competence.

DK3aMeHallMoOHHOE 3ajaHue (Ouier) BkIoyaer 1 Teopermueckuil Bompoc (popmupyroTcs us
NpPEJCTAaBICHHBIX BONPOCOB K JK3aMeHy (3amanus 1-25 cemectp 2)) m | mnpakTuko-
OPUEHTHPOBAaHHOE 3a/1aHne (POPMUPYIOTCS M3 TIPEICTABICHHBIX BOMPOCOB K IK3aMeHY (3adaHus

1 - 25 cemectp 2)).

Kpurepun onenuBanus:



MakcumanbHOE€ KOJWYECTBO OallJIoB 3a dK3aMeHanmuoHHoe 3amanne — 100 (50 OGamios
MaKCHMaJbHO 3a TEOpEeTUYeCKHue BOMpochl, S50 OalIoB MaKCHMalbHO 3a MPAKTHKO-
OpPUEHTUPOBAHHBIC 3aJIaHU).

Kpumepuu OUCHUBAHUA 00H020 meopemu4ecKozo eéonpoca.

KpI/ITepI/II/I OLCHUBAHMU TCOPETUYCCKOI'0 BOIIPOCa bamer

Wznoxenupli  martepuan  (akTHUYeCKH  BEpEH,  HaJIM4Yue  TIIyOOKHX
MCUCPIBIBAIOIINX 3HAHUI; MPaBUIIbHbBIC, YBEPEHHBIC NEUCTBHUS 10 MPUMEHEHHIO
MOJyYCHHBIX 3HAHUH Ha TpaKTHUKE, TPaMOTHOE U JIOTUYECKH CTPOitHOE
M3JI0)KEHHE MaTepuasa Ipyu OTBETE

50-40

Hanuaue TBCPABIX W AOCTATOYHO ITOJIHBIX 3HaHI/II>'I, IIpaBHJILHBIC I[CflCTBHSI o
IIPUMEHCHUIO 3HaHUM Ha IMPAKTHUKE, YCTKOC N3JI0KCHHUEC MaTCpuaia, J0IIyCKAarTCA
OTACIIBHBIC JIOTUYCCKUC W CTHJIIMCTHYCCKUC MNOTPCHIHOCTH, HCYBCPCHHOCTL U
HCTOYHOCTb OTBCTOB HA NOIMOJHUTCIBHBIC 1 HABOASAIIMEC BOIIPOCHI

39-30

Hemonneiii oTBeT Ha BOIIPOCHI; 3aTpyAHACTCA OTBCTHTHL Ha AOOIIOJHHUTCIIBHBLIC
BOIIPOCHI

30-15

OTBeT He CBf3aH C BOINpOCAMH, HalIUyue TIpyObIX OIHUOOK B OTBETE,
HEMOHUMAaHKE CYIIHOCTH M3J1araeMoro BoIpoca, HeyMeHHUe IPUMEHSATh 3HaHUs Ha
[IPaKTUKE, HEYBEPEHHOCTb M HETOYHOCTb OTBETOB HA JONOJIHUTEIbHBIE MU
HaBOJISIIKE BOIIPOCHI

15-0

MaxcumanvHolti Oain 3a omeem Ha MeopemuyecKull 60NPoc 50

Kpumepuu OUECHUGANHUA 00H020 RPAKMUKO-OPUEHMUPOBAHHO20 3a0anus.

Kpurepun onieHMBaHus IPAKTUKO-OPUEHTUPOBAHHOTO 3aJaHUs bainbl

[IpakTUKO-OPUEHTUPOBAHHOE 3aJaHUE BBIMOJHEHO B IIOJHOM O00BEME, B
MPEACTABICHHOM pEIIEHHH OOOCHOBAHHO TMIOJYY€Hbl TPABUJIBHBIE OTBETHI,
IPOBEJICH aHAJIM3, JlaHa I'PaMOTHAas WHTEPIIPETALUs IOJYYEHHBIX PE3YJIbTaTOB,
clieJTaHbl BEIBOJIBI

50-40

[IpakTHKO-OpUEHTHPOBAHHOE 33/IaHHE BBIIIOJIHEHO B IOJHOM 00BEME, HO TpPHU
aHaM3e W WHTEPHpPETallMd  TOJIYYEHHBIX  pE3yabTaTOB  JIOMYIIEHBI 39-30
HE3HAYMTENbHBIE OIIMOKHM, BRIBOJBI — IOCTATOYHO OOOCHOBAHBI, HO HETIOJIHEI

[TpakTHKO-OPHEHTHPOBAHHOE 3aJaHHWE BBHIIOJIHEHO HE B IOJHOM OOBEMe, TpHU
aHaJM3€ W UHTEpPHpEeTallMy TIOJyYEeHHBIX pe3yJbTaToOB JOMYLIEHbl OLIMOKH, 30-15
BBIBOJ[Bl — HO HETIOJIHBIE WJIH OTCYTCTBYIOT

[IpakTUKO-OPUEHTUPOBAHHOE 3aJaHUE BBHINOJIHEHO IOJTHOCTbIO HEBEPHO WM
OTCYTCTBYET pellIeHHE

15-0

Maxkcumanvuuiii 6ann 3a pewienue NPAKMUKO-0PUEHMUPOBAHHO20 3A0AHUS 50

HtoroBast omeHka ¢opMupyeTrcss #3 CyMMBl HaOpaHHBIX ©0a/uioB 32  BBINIOJIHEHUE
sK3aMeHannoHHOro 3amaHus (1 Teopermdeckoro Bompoca W 1 MPaKTUKO-OPHUEHTHPOBAHHOTO
3a/laHus) ¥ COOTBETCTBYET IIKaJe:

— 84-100 6anoB (OLIEHKA «OTIUYIHOY);

— 67-83 0auIoB (OIIEHKA «XOPOIIIO»);

— 50-66 6amToB (OIIEHKA «YIOBICTBOPUTEIIBHOY);

— 0-49 GamnoB (OIEHKA «HEYIOBICTBOPHTEILHOY).

KoHTposbHbIe BONPOCHI 151 MPOBEIeHHsI TEKYIero KOHTpoJisi (yCTHOro onpoca) 1 Kkype

1. Describe vowel/consonant classification principles per ®I'OC primary phonetics
modules; link to basic education program structures.

10




10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24.

25.

26.

Name organs of speech and their role in [p/i] articulation; align with normative base for
grades 1-4 speech development standards.

Explain English vs. Russian articulation base differences (tongue position, vowel
reduction); reference ®I'OC metadiscipline requirements.

Aurticulate/transcribe [i,e,u,0,a] in words; plan ®I"OC lesson for vowel competences with
transcription assessment for primary grades.

Demonstrate [k/g] vs. [p/b] differences (examples); design bilabial/velar drill aligning
with secondary program outcomes.

Explain [m,n,r] production with minimal pair; organize nasal resonance activity to form
subject competences with progress tracking.

Name diphthong types/examples; plan reading practice using ICT apps per ®I'OC
rhythm development goals.

Compare [a:,0:,u:] vs. shorts (read pair); create duration rubric for long vowel mastery
assessment.

Define reduction/types (practice); develop diagnostic pre/post-tests for unstressed vowel
competences.

Explain word stress effects on vowels; plan vocabulary unit per ®I'OC to form stress
pattern recognition.

Demonstrate stress-time isochrony (clapping); organize comparative rhythm activity for
syllable-timed error correction.

Describe stress by parts of speech (examples); design conversion exercises for
metacompetences evaluation.

Explain unstressed vocalism (minimal pair); plan peer assessment for full/reduced form
differentiation.

Describe snowball reading for fluency; integrate into extracurricular ®I"OC speech
development planning.

Demonstrate interdental tongue twisters; create articulation contest for primary
pronunciation competences.

Explain assimilation (aspiration/plosion loss); develop connected speech drills with
formative feedback.

Define nasal/lateral plosion/glottal stop (examples); organize fast-speech practice for
secondary grades.

Provide monophthong/diphthong minimal pairs; publish digital worksheet in LMS for
project monitoring.

Compare full/reduced forms in sentences; gamify assessment via Kahoot for mixed
learning evaluation.

Differentiate apico-alveolar vs. interdental (minimal pair); use fluency apps for
diagnostic accuracy tracking.

Describe affrication/dentalization assimilation; create video analysis for open resource
sharing.

Explain assimilation types (regressive/progressive/reciprocal, example); organize group
diagnostics in digital portfolios.

Articulate [j,i:,a:] + palatalization; develop tutorial integrating palatal skills in digital
platforms.

Demonstrate reading rules/clusters/syllable division; publish phonics quiz for
extracurricular monitoring.

Explain sonorants/approximants linking for fluency; create chaining video for student
digital competence building.

Teaching method: Explain reduction to peers per ®I'OC (lesson plan); include digital
tools and assessment rubrics.

11



217.

Teaching method: Organize group word stress drill; integrate recording apps with LMS
progress tracking.

KOHTpOJIbHLIe BOIIPOCHI JIA IPOBEACHUA TCKYILIET0 KOHTPOJISA (yCTHOFO Ol'[pOCﬂ) 2 Kypc¢

1.

2.

10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

Define Intonation Group and parts per ®I'OC secondary English programs; link to basic
speech development standards.

Explain Low Fall meaning/use (read example); align with normative base for primary
communicative prosody modules.

Describe Low Fall + Falling Head function/reading; reference ®I"OC basic education
intonation requirements.

Outline Low Fall + Stepping Head meaning/practice; connect to school phonetics
curriculum structures.

Outline basic intonation types (examples); plan ®T"OC lesson for grades 5-9 to form
prosodic competences with audio demos.

Demonstrate word accentuation types; design assessment activity for accent roles in
metacompetences building.

Low Rise meanings/usage; organize reading practice per ®I'OC primary outcomes,
evaluating pragmatic functions.

Low Rise + Falling Head example/context; create formative tasks for discourse
intonation correction.

Fall Rise functions (contrast/hesitation, reading); plan contextual unit to foster emotional
intonation skills.

Low Rise + Stepping Head meaning; integrate into secondary enumeration lesson with
progress rubrics.

Compare Fall Rise contexts; develop diagnostic pre/post-tests for situational intonation
mastery.

Logical Stress/nucleus shift (sentence shift); organize drills aligning with ®I'OC
communication standards.

Articulate [w,r] + linking [w,r,j]; plan connected speech activity for approximant
competences.

Polysyllabic stress rule; create vocabulary lesson with primary/secondary stress
assessment.

Reading rules 111/1V syllables/digraphs pre-[r]; design phonics module for primary
@®I'OC accuracy.

Intone yes/no/wh-/tag questions (practice); plan chain activities to form interrogative
competences.

Elision voiceless stops/flap [t] rules (example); organize fast-speech drills with error
correction.

Intonation complex sentences (condition/time); plan grammar-phonetics integration per
secondary ®I'OC.

Intonation offers/requests/commands/greetings; create role-play scenarios for politeness
evaluation.

Accidental Rise/sequence of tones (example); plan simple sentence unit with intonation
rubrics.

Intonation simple sentences/adverbials/author's words; organize contextual reading for
discourse skills.

High Rise/High Fall meanings/reading; design emotional contests to assess emphatic
competences.

12



23. Teaching method: Teach Intonation Group per ®I'OC (lesson steps); include digital
contour tools and peer rubrics.

24. Teaching method: Organize pair drills for question intonation; integrate recording apps
with LMS self-correction.

25. Teaching method: Design elision lesson with video analysis; publish progression
resources for open platforms.

26. Teaching method: Plan group game for Fall Rise emotions; gamify in Quizlet for mixed
learning monitoring.

27. Use apps to diagnose intonation accuracy in digital journals; track student prosody
development.

28. Create/publish webinar tutorial on question intonations integrating digital tools for
teacher forums and student portfolios.

HpaKTI/IKO-OpI/IeHTI/IPOBaHHbIe 3aJJaHuA 1 Kypc¢

1. ®I'OC Classification Matrix
Create Google Sheets table: classify 15 vowels/consonants per primary school ®I"OC (tongue
position/place-manner-voicing). Publish with hyperlinks to normative documents.

2. Organs of Speech per ®IroC
Develop Canva infographic: speech organs + [p/i] articulation for grades 1-4. Align with ®T'OC
primary "Speech Development™ requirements.

3. Articulation Base Comparison
Record audio comparison English/Russian bases (“father/brother"). Create PDF presentation
linking to ®I"OC metadiscipline outcomes.

4. [i,e,u,0,a] Lesson per ®I'OC
Plan 20-min lesson for grade 2: mirror exercises + transcription of 6 minimal pairs. Include
diagnostic pre/post-test.

5. Bilabial/Velar Workbook
Create workbook: [k/g/p/b] in initial/medial/final positions. Develop ®I"OC rubric (accuracy
40%, aspiration 30%, fluency 30%).

6. Nasal Rotation Stations
Organize 3 stations for [m,n,r]: tongue twisters + minimal pairs. Design error correction
strategies for primary learners.

7. Diphthong Reading Chain
Develop 4-stage chain: closing — centering diphthongs — sentences — text. Include ®I'OC
rhythm skill criteria.

8. Long Vowels Audio Rubric

Create 15 audio pairs [a:,0:,u:] vs shorts. Design Google Form assessing duration for grades 5-9
per ®T'OC.

13



9. Reduction 3-Lesson System
Design mini-course: reduction types — before/after transcription — connected speech. Include
®I'OC "Fluent speech” criteria.

10. Stress Word Transformation
Create 25 pairs 'record — re'cord. Develop parts-of-speech dialogue game assessing
metacompetences.

11. Isochrony Rhythm Diagnostics
Plan "claps vs syllables” game for stress-time isochrony. Create audio assessment template for
syllable rhythm errors.

12. Parts-of-Speech Stress 4-Week Cycle
Develop program: diagnostics — practice — testing — correction. Include ®I"OC peer feedback
forms.

13. Unstressed VVowels Detective
Create worksheet: "Find unstressed vowels" (12 sentences). Organize pair verification with
minimal pair check.

14. Snowball Reading in LMS
Record 4-stage snowball reading progression. Create Google Classroom fluency monitoring
rubric with progress analytics.

15. Interdental Twister Challenges
Create 3-speed video of interdental twisters. Develop Quizlet leaderboard for ®I"OC classroom
competition.

16. Assimilation Audio Lab
Record 12 phrases showing aspiration/plosion loss. Create Audacity template for student error
analysis.

17. Plosion Detector Quiz
Develop Kahoot (20 examples): nasal/lateral plosion + glottal stop. Configure ®T"OC progress
analytics dashboard.

18. Minimal Pairs Interactive
Create Genially drag-and-drop sorting monophthongs/diphthongs. Publish with audio for
homework monitoring.

19. Reduction Forms Tracker
Configure Google Form analyzing full/reduced forms. Generate automated competence reports
for parents.

20. Alveolar vs Interdental Pairs
Record 12 [t/6] minimal pairs. Create Padlet for diagnostic peer feedback and error pattern
analysis.

21. Assimilation Video Progression

Create series: affrication — dentalization — types. Upload to YouTube with timestamps for
flipped classroom.
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22. Palatalization Phrasebook
Develop Canva booklet [j,i:,a:] with QR codes to pronunciation models. Publish for school
library.

23. Clusters Shadowing Chain
Record 8 cluster sentences. Create LMS portal for shadowing with automated submission.

24. Sonorant Linking Reel
Create Instagram Reel: linking sonorants/approximants. Add slow-motion breakdown for student
replication.

25. Reduction Masterclass
Record 8-min peer lesson (mirror + ELSA diagnostics). Publish in professional Telegram
channel.

26. Stress Drill Station Rotation
Design 15-min 4-station rotation. Integrate Speechling + automated ®I"OC feedback.

27. Digital Phonetics Portfolio
Compile all tasks into Google Sites e-portfolio. Create self-assessment rubric linked to ®I'OC
competences. Present to peer group.

IIpakTHKO-OpUEHTHPOBAHHDbIE 3a1aHUA 2 KypC

1. Intonation Group ®I'OC Schema
Create Google Slides diagram: Intonation Group parts (pre-head/head/nucleus/tail) per secondary
®dT'OC programs. Link to "Speech Development" standards.

2. Low Fall Communicative Matrix
Develop Canva chart: Low Fall meanings/contexts/examples. Align with ®I'OC primary
communicative prosody requirements.

3. Head Patterns Comparison
Create infographic: Low Fall + Falling/Stepping Head functions. Reference normative base for
basic education intonation modules.

4. Basic Intonation Lesson Carousel
Plan 25-min carousel lesson: 5 stations practicing basic intonation types. Include ®I'OC
diagnostic rubric for grades 5-7.

5. Word Accentuation Demo Lesson
Design 15-min teacher demo: level/fall-rise accentuation types. Create peer assessment form for
pragmatic competence formation.

6. Low Rise Pragmatics Unit

Develop 3-lesson unit: Low Rise meanings — context practice — dialogue. Align with ®I"OC
primary "Question Intonation" outcomes.
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7. Fall Rise Emotional Reading
Create reading anthology: 12 texts exploiting Fall Rise (contrast/hesitation). Design emotional
intonation rubric.

8. Question Intonation Chain
Plan progressive chain: Low Rise — Low Rise + Falling Head — question types. Include
metacompetence tracking spreadsheet.

9. Logical Stress Transformation
Develop sentence transformation cards: neutral — Logical Stress/nucleus shift. Create ®T'OC
success criteria for 8-9 grades.

10. [w,r] Linking Workshop
Organize 3-stage workshop: articulation — assimilation rules — phrase practice. Design error
correction protocols.

11. Polysyllabic Stress Algorithm
Create flow chart: primary/secondary stress rules for 5+ syllable words. Develop diagnostic test
for secondary learners.

12. 111/1V Syllable Phonics Lab
Design phonics laboratory: digraphs before [r], affricates, interdentals. Include ®I"OC reading
accuracy benchmarks.

13. Question Intonation Quizlet
Create Quizlet set: yes/no/wh-/tag intonations (30 cards). Configure class leaderboard with
®dT'OC progress analytics.

14. Elision Audio Diagnostic
Record 15 phrases: voiceless stop elision + flap [t]. Build Audacity analysis template for
connected speech monitoring.

15. Complex Sentence Intonation Tracker
Configure Google Form: condition/time clause intonation patterns. Generate automated reports
for parent communication.

16. Speech Acts Role-Play Cards
Develop Canva scenario cards: offers/requests/commands/greetings. Create QR-linked audio
models for flipped practice.

17. Tone Sequence Interactive
Build Genially timeline: Accidental Rise — sequence of tones in simple sentences. Embed
intonation contour visuals.

18. Adverbial Intonation Map
Create mind map: intonation patterns for adverbials/author's words. Publish interactive PDF for
school resource library.

19. High Rise/Fall Emotion Wheel

Design spin-wheel game: High Rise (surprise) vs High Fall (emphasis). Integrate with LMS
contest functionality.
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20. Intonation Group Mirror Lesson
Teaching task: Record 10-min ®I"OC lesson using mirror work for Intonation Groups. Include
digital contour analysis demo.

21. Question Intonation Pair Drills
Teaching task: Design 12-min pair drill system with recording apps. Configure automated
feedback via Speechling + LMS analytics.

22. Elision Video Analysis Lab
Teaching task: Create 8-min lesson: tongue twisters — slow-motion video analysis — normal
speed. Publish on YouTube Edu.

23. Fall Rise Emotions Game
Teaching task: Develop 15-min group game exploiting Fall Rise emotions. Gamify via Kahoot
with ®I"OC emotional competence rubric.

24. Low Fall Hand Gesture Method
Record gesture-based teaching method for Low Fall contours. Create tutorial video for teacher
professional development Telegram.

25. Intonation Diagnostic Dashboard
Build Google Data Studio dashboard tracking all intonation patterns. Configure real-time ®I'OC
competence visualization.

26. Digital Intonation Anthology
Compile reading anthology (20 texts) with embedded intonation contours. Create interactive e-
book via Book Creator app.

27. Prosody Teaching Portfolio
Aggregate all tasks into Google Sites portfolio. Link each to specific ®I"OC intonation
competences. Present with peer review rubric.

28. Webinar: Teaching Suprasegmentals
Record 20-min webinar: "®I"OC Intonation for Primary Teachers". Include live demo + Q&A +
downloadable resource pack.

IIpumepHbIe TecThl 1 Kype

TEST 1

1. Vowel criterion #1?
a) Lip rounding b) Tongue height c) VVoicing d) Aspiration
2. Consonant criterion #2?
a) Frontness b) Manner c¢) Duration d) Tension
3. [p] organ?
a) Tongue b) Lips c) Teeth d) Vocal cords
4. [i] tongue position?
a) Low b) High ¢) Mid d) Back
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5. English base vs Russian?

a) Lax tongue b) Tense tongue c¢) No vowels d) Flat tongue
6. ®I'OC primary phonetics?

a) Grade 5+ b) Grades 1-4 c) University d) Kindergarten
7. Consonant voicing example?

a) [p] b) [t] ¢) b d) k
8. Place for velars?

a) Lips b) Teeth c) Soft palate d) Alveolar
9. Vowel lip shape affects?

a) Rounding b) Place c¢) Voicing d) Aspiration
10. ®T'OC speech development?

a) Math b) Primary grades c) Physics d) Art

TEST 2

1. [K] place?
a) Lips b) Velum c) Teeth d) Alveolar
2. [g] voicing?
a) Voiceless b) Voiced c) Nasal d) Fricative
3. [p] aspiration?
a) No b) Yes c) Partial d) Optional
4. [m] airflow?
a) Oral b) Nasal c) Glottal d) Pharyngeal
5. [r] type?
a) Stop b) Fricative ¢) Approximant d) Affricate
6. Closing diphthong?
a) [1v] b) erc) [0:] d) [oU]
7. Centering diphthong?
a)rb)arc)ord)es
8. [n] place?
a) Velum b) Alveolar c) Lips d) Teeth
9. Bilabial stop?
a)[tIb)pc)[s]d)[f]
10. ®I'OC rhythm?
a) Secondary b) Primary c) University d) Preschool

TEST 3

1. [a] length?

a) Short b) Long c) Diphthong d) Reduced
2. [az] pair?

a) Ship/sheep b) Calm/ham c) Beat/bit d) Full/fool
3. Common reduction?

a) [i:] b)ac) [u:] d)[o:]
4. Stress effect on vowel?

a) Reduces b) Full quality c) Shortens d) Nasalizes
5. Isochrony measures?

a) Syllables b) Stressed syllables c) Letters d) Words
6. Noun stress example?

a) re'cord b) 'present c) pro'duce d) con'trast
7. Verb stress?

a) 'object b) ob'ject ¢) ‘conduct d) ‘produce
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8.

9.

10.

Unstressed typical vowel?

a) [i:] b) Schwa c) [a:] d) [u:]

Stress-time language?

a) Russian b) English c) French d) Spanish

®dI'OC stress goal?

a) Grammar b) Pronunciation c) Vocabulary d) Reading

TEST 4

1.

2.

10.

Snowball reading?

a) Fast start b) Slow—fast ¢) Silent d) Individual
Interdental sound?

a) [t] b) 6 c) [d] d) [n]

"Cat nap" assimilation?

a) Nasal b) Glottal ¢) Plosion loss d) Aspiration
"Ten men"?

a) Nasal plosion b) Lateral ¢) Glottal d) Affrication
"Button" typical?

a) Nasal b) Plosion c) Glottal stop d) Dental
Ship/shape contrast?

a) Consonants b) Monophthong/diphthong c) Stress d) Reduction
Can [kon] =7?

a) Full b) Reduced c) Long d) Diphthong

Think vs tink?

a) Vowels b) 0/t ¢) Stress d) Length

Handbag assimilation?

a) No b) Nasal c) Vowel d) Stress

Link "him again™?

a) Stops b) Sonorants c¢) Vowels d) Consonants

TEST5

1.

2.

10.

Affrication example?

a) Ten men b) Act now c) Button d) Cat nap
Dentalization?

a) [t]—[6] b) In ""ten tea™ c) Nasal d) Glottal
Regressive assimilation?

a) Forward b) Backward c) Both ways d) None

[j] palatalization?

a) No b) Yes c) Only vowels d) Consonants only
Cluster example?

a) Go b) Strengths c) Cat d) Pen

Reduction teaching step 1?

a) Practice b) Diagnosis ¢) Test d) Review

Stress drill station 1?

a) Nouns b) Contrast pairs c¢) Reading d) Listening
®I"'OC rubric criterion?

a) Speed b) Accuracy c¢) Volume d) Length

Digital diagnostic tool?

a) Book b) ELSA c) Pencil d) Paper

Group drill essential?

a) Silence b) Feedback c) Individual work d) Writing only
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IIpumepHbIe TecThI 2 Kypc

TEST 1

10.

Intonation Group part #1?

a) Nucleus b) Pre-head c) Tail d) Stress

Main stressed syllable?

a) Head b) Nucleus c) Pre-head d) Tail

Low Fall typical meaning?

a) Question b) Statement c) Surprise d) Hesitation
Low Fall example context?

a) "Really?" b) "It's true."" c) "Maybe?" d) "Hi!"
®I'OC secondary intonation?

a) Grade 1 b) Grades 5-9 ¢) Kindergarten d) University
Low Fall + Falling Head?

a) List b) Persuasive c) Question d) Greeting

Low Fall head type?

a) Rising b) Falling c) Stepping d) Level

Intonation Group end?

a) Head b) Tail ¢) Nucleus d) Pre-head

Low Fall function?

a) Open b) Final ¢) Uncertain d) Polite

@dI'OC speech development?

a) Math b) Communicative ¢) Grammar d) Vocabulary

TEST 2

1.

2.

10.

Low Rise typical use?

a) Yes/no question b) Statement ¢) Command d) List
Word accentuation: level tone?

a) Fall b) Rise c) Flat d) Step

Fall-rise accentuation meaning?

a) Certain b) Uncertainty c) Anger d) Surprise
Low Rise + Falling Head?

a) List b) Contrast c) Final d) Polite

Basic intonation types count?

a)2b)5c¢)7d)3

Low Rise example?

a) "Bye!" b) "Coming?" c) "Great!" d) "Milk”~eggs"

. ®I'OC primary prosody?

a) Grade 9 b) Grades 1-4 c) University d) Preschool
Stepping Head function?

a) Single item b) Listing ¢) Question d) Statement
Accentuation role in intonation?

a) Grammar b) Pragmatics c) Spelling d) Vocabulary
Rise for politeness?

a) No b) Yes c) Only commands d) Statements

TEST 3
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1. Fall Rise main function #1?
a) Contrast b) Finality ¢) Question d) Greeting
2. Fall Rise #2 meaning?
a) Certain b) Hesitation c) Anger d) Excitement
3. Logical Stress =?
a) Word stress b) Sentence emphasis ¢) Rhythm d) Pitch
4. Nucleus shift example?
a) "l took it" b) "I didn't take IT" c) "Take it" d) "IT"
5. Low Rise + Stepping?
a) Single b) Enumeration c) Contrast d) Final
6. ®I'OC question intonation?
a) Secondary only b) Primary+ c) University d) None
7. Fall Rise contexts?
a) 1 b) Multiple c) None d) Grammar only
8. Stress shift tool for?
a) Grammar b) Meaning c) Speed d) Volume
9. [w] articulation?
a) Tongue b) Lips c) Teeth d) Velum
10. Linking [r] example?
a) "Car now" b) ""Car in" c) "Far away" d) "Park"

TEST 4

1. Elision affects?
a) Vowels b) Voiceless stops ¢) Nasals d) Diphthongs
2. Flap [t] example?
a) "Ten men" b) ""Water" c) "Button" d) "Cat nap"
3. Il syllable reading rule?
a) Silent e b) Vowel + r c¢) Digraphs d) Clusters
4. Affricate example?
a) [t] b) tfc) [r] d) [w]
5. Digraphs before [r]?
a) "Chair" b) "Go" c) "Ship" d) Air
6. Polysyllabic primary stress?
a) Last b) First/antepenultimate ¢) Second d) Random
7. @®I'OC phonics goal?
a) Grammar b) Reading accuracy c) Speaking d) Listening
8. Interdental before [r]?
a) "Three" b) "Go" c) "Ship" d) Free
9. Elision rule condition?
a) Before vowels b) Between consonants ¢) Word final d) Stressed
10. Reading IV syllables?
a) Magic e b) Vowel teams c¢) R-controlled d) Consonant-le

TEST5

1. Intonation Group teaching tool?

a) Book b) Mirror/contours ¢) Grammar d) Vocabulary
2. Question drill format?

a) Individual b) Pairs c) Lecture d) Writing
3. Elision best taught?

a) Slow motion b) Video analysis ¢) Theory d) Reading
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4. Fall Rise emotions game?

a) No b) Yes c) Grammar only d) Vocabulary
5. ®I'OC teaching step #1?

a) Practice b) Warm-up c) Test d) Homework
6. Digital intonation tool?

a) Paper b) ELSA/Audacity c) Book d) Whiteboard
7. Group game essential?

a) Silence b) Feedback c) Individual d) Passive
8. Peer teaching benefit?

a) Grammar b) Pragmatics c) Spelling d) Speed
9. LMS for intonation?

a) No b) Recordings c) Text only d) Images
10. Webinar topic?

a) Math b) Suprasegmentals c) Nouns d) Verbs

Kpurepun oueHuBanus:
MakcnmanpHOe KoJmuecTBO OamroB — 60 B kaxkgom cemectpe (3a 20 KOHTPONBHBIX BOIIPOCOB U
HPaKTUKO-OPHEHTHPOBAHHBIX 331aHUIl B COBOKYITHOCTH).

JJ1s KaXKI0ro KOHTPOJIBHOT'O BOIPOCa U IIPAKTUKO-OPUEHTUPOBAHHOTO 331aHUSL:

Kpurepuii oneHuBanus bannst

3az[aH1/Ie BBIIIOJTHEHO B ITOJIHOM O6’B€Me, B IPCACTABJICHHOM pPCHICHUU 000CHOBaHHO IMOJTYYCHBL 3
MNpaBUJIbHBIC OTBCTBHI, IPOBCJACH aHAJMW3, JdaHa TIpaMOTHAasA HMHTCPOPCTAUA MOJYYCHHBIX
PE3yJIbTAaTOB, CACIaHbl BHIBOAbI

3az[aH1/Ie BBITIOJTHCHO B IIOJIHOM 06T>CM€, HO IIpHU QaHAJIU3C¢ MW HHTCpHPCTAllUH MOJJYYCHHBIX 2
PE3yjbTaTOB AOMYLICHBI HE3HAYUTCIIbHBIC OH.II/I6KI/I, BBIBOJIBI — J0OCTATOYHO 06OCHOBaHLI, HO
HCIIOJTHBI

3amaHue BBITIOJTHEHO YaCTHYHO, OTCYTCTBYET aHAIN3 M MHTEPIIPETAIUS OJTYICHHBIX PE3yIbTaTOB 1

JIONTYIICHBI 3HAYUTEIIbHBIE OINOKH, OTCYTCTBYIOT BBIBOJBI

3aaHKe BBITOJHEHO IOJIHOCTHIO HEBEPHO MJIM OTCYTCTBYET pPelICHHE 0
Maxcumanvuwiti 61 30 00UH KOHMPOALHBIN B0NPOC UNU NPAKMUKO-OPUEHMUPOBAHHOE 3a0aHUe 3

3a BBINOJIHEHHE TecTa (CIydaiHbIi BEIOOP U3 MPEATIOKEHHBIX) CTYICHT MaKCUMAJIbHO
nostyyaet 10 6amioB. Heo6xoaumo BeIMOMHUTS 4 TecTa 3a cemecTp (MakcumyM 40 6aioB).
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3 Metoanueckue MaTepuaJIbl, ONpeIeslue Npoue1ypbl OeHUBAHUS 3HAHUI, YMEHU, HABHIKOB 1
(WIK) oNBITA 1eATEJIbHOCTH, XapaAKTEePU3YIOIIHX 3TANBI ()OPMHUPOBAHUSA KOMIIETEH UM

[Tpoueaypsl OLIEHUBAHUS BKJIIOYAIOT B c€0s1 TEKYIUN KOHTPOJIb U MPOMEKYTOUHYIO aTTECTAIIHIO.

Texkymuil KOHTPOJIb  YCIIEBAEMOCTU TMPOBOJAUTCS C  HCIOJIb30BAHUEM  OLICHOYHBIX  CPECTB,
MPEJICTAaBJICHHBIX B I. 2 JAHHOTO MNpUJIOXKEHUS. Pe3yiabTaThl TEKyLIEro KOHTPOJISA AOBOASTCS O CBEICHUS
CTYJCHTOB JI0 TPOMEXYTOUYHOMN aTTeCTaIUH.

[TpomexxyTouHasi aTTecTanus MPoBOAUTCS B (popMe SK3aMeHa.

[TpomexxyTouHas aTTecTalys B BUJE 3a4€Ta B IEPBOM CEMECTPE U IK3aMEHa BO BTOPOM MPOBOJIUTCS, KaK
MPaBWJIO, HA TIOCTICHEM 3aHATHU B YCTHOM BHJIE TIO PACIMCAHUIO, €CIU MHOE HE MPEIYCMOTPEHO Y4EOHBIM
wianoM. KonuuecTtBo BompocoB B 3amanuu — 1: 1 TeopeThyeckuid BONPOC, OOUH — TIPAKTHKO-
OopueHTUPOBaHHBIA. OOBSIBICHNUE PE3YILTATOB IPOU3BOJIUTCS B ACHD 3a4eTa/dK3aMeHa. Pe3ynbTaThl aTTecTauu
3aHOCSITCS B 3aU4€THYIO BEIOMOCTb U 3aUETHYIO KHUXKKY cTyAeHTa. CTyIeHThI, He MPOLIEAINE MPOMEKYTOUHYIO
aTTECTAIUIO 110 TpaduKy, TOJKHBI JIMKBUIUPOBATH 33J0JDKEHHOCTh B YCTAHOBIICHHOM TOPSIJIKE.
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IIpunoxenue 2

METOIUYECKHUE YKA3AHUA 11O OCBOEHUIO JUCLHUTIJIMHBI

HaCTOﬂH_II/Ie PEKOMCHAAINHU MPCAHA3HAUCHbI JJI1 CAMOCTOATCIIbHOI'O OCBOCHUA NUCHUIIMHEBI B OGT:GMG ABYX
cemecTpoB. DOpMBI TEKYIIIETO U UTOIOBOI'O KOHTPOJIS: 3a4ET 10 OKOHYaHUM 1-ro cemecTpa; SK3aMeH I0
OKOHYaHUM 2-T0 cemectpa. Llenp uzyuenuss — ¢popMupoBaHre KOMIETEHIIHMH 110 MPAaBUILHON apTUKYIISILIUU
3BYKOB, CJIOBECHOMY CTPECCY, UHTOHAIIMH U PUTMY COBPEMEHHOT'O aHTIIUHCKOTO s3bIka (RP/GA).

ConeprkaHre 0XBaThIBACT KJIACCH(HUKAIINIO 3BYKOB, UX aPTUKYIIAIHUIO, IIPOCOINYECKHE 0COOCHHOCTH,
ACCUMMWIIALINY, PEAYKIIHIO, MHTOHAIIMOHHBIC MOJIEIH U CBSI3aHHBIC TPAMMATHYECKUE CTPYKTYPBHI.
PexomeHIyeMbIe CpeicTBa: 3ePKAIO ISl BU3YaJIbHOTO KOHTPOJIS, IPHIIOKEHHS Uil ayano3anucu (Audacity,
ELSA Speak), MuHMManbHbIe Iapbl, TpaHCKpHmus, snowball reading u tongue twisters. [IpoekTs
BeITIONTHSIOTCS B Microsoft Office (Word miist ynpakaenuit u tpanckpunmuii, PowerPoint myst mpesenTanuii ¢
ayanopparMeHTaMH).

CTpyKTypa 0CBOEHHSs 110 ceMecTpam

1-ii cemecTp (3auer)

OCHOBHBIE TEMBI: OOIIHE MPUHITUITHI KJIACCH(UKAIIUH TITACHBIX U COTJIACHBIX; OpraHbl PEUH; apTUKYJISIIIHOHHAS
0a3a aHMMIICKOTO fA3BIKA; 3BYKH [1, €, U, 0, a; k, g, p, b; m, n, r; a:, o, u:]; audronry; peaykuus; word stress;
stress-time isochrony; cTpec mo 4acTsM peud U B KommayHaax; unstressed vocalism; HHTEpIeHTAILHBIC 3BYKH,
ACCUMWJISALINY (TIOTePs aCTIUPAIIH/TUTIO3KH, Ha3allbHAasI/IaTepaibHas TUIO03HSI, TJIOTTAIBHBINA CTON, apUKaIIHs,
JCHTAIIN3AINS, PETPECCUBHAS/ TIPOTPECCUBHASI/B3aUMHAsT ); MUHUMAIIBHBIC ITaphl
(mouronru/mudronru/audronronst; full/reduced forms; apico-alveolar vs. interdental); manaranuzanus [j, i:,
a:]; mpaBWyIa YTEHUS, COTIIACHBIE KJIacTepsl, AelieHue Ha ciory; fluency practices (snowball reading, tongue
twisters, linking sonorants).

®opmbl pabOThI: TEOPETHUECKHE BOIPOCHI, TPAKTUYECKHE 3aJaHHs (MUHUMAJIbHBIE TAphbl, 3alIUCH, clapping ams
putMma); 2-3 npoekta (Harpumep, «Ctpecc no yactam peun» B Word, «Opranst peun» B PowerPoint).

2-ii ceMecTp (3K3aMeH)

OcHoBHble TeMbl: nHTOHaMOHHBIE MoaenH (Low Fall/Rise, Fall Rise, High Fall/Rise; c falling/stepping head;
Logical Stress, nucleus shift); ctpykTypa HHTOHAIIMOHHOM TPYMIIBL;, apTUKYJISIUS [W, 1], linking [w, 1, j]; cTpecc
B MoJIMcHIIadnueckux crnoBax; npasuia yTenus (III-IV tumnsl ciaoros, nurpadsl, adhdukaTel, HHTEpACHTAIBI
niepe [r]); “HTOHAIMs BOMPocoB (yes/no, wh-, alternative, tag); snusus (voiceless stops), flap [t]; cinoxxHbIe
npennoxenus (adverbial clauses of condition/time); uaToHamus offers/requests/commands/greetings/leave-
takings; Accidental Rise, sequence of tones; nmpocrtoe npeiokeHue; naToHanus adverbials u author's words;
reading practices.

dopmbl pabOThI: TEOPETHUYESCKHE BOMPOCHI, TIPAKTHYECKHE 3a1aHus (KOHTYpHBIE cxeMbl, role-plays, emotional
reading, question chains); 3 mpoekra (Hanpumep, «Intonation Group» B PowerPoint, «IHTOHaIMs 11an0roB» B
Word). Ox3amen: yctHbIi onpoc (1 Teoperudeckuii Borpoc, 1 npaktudeckoe 3agaHue).

Pexomenaauuu no caMmocTosiTesibHOIi paGore

e ExenneBno: 20—30 MUHYT Ha apTHKYJISIUIO, 3aTKCh U ITpociyimBanue (pecypesl: Forvo, YouGlish).

e Beaure noptdonno: 5 mpoekToB ¢ pyopukoii oneHku (comepxanue — 40%, nuzaitn — 30%, ayamo —
30%).

o CaMOKOHTpOJIb: JTHEBHHUK Iporpecca (ymyumenus B fluency, TouHOCTH).

e Murerpanms teaching methods: yist kKa)a0# TeMbI TOTOBETE MUHU-YPOK JIJIS1 OJTHOTPYIITHUKOB
(pair/group drills, gestures a1 KHTOHALIUN).

Oxunaemble pe3yJbTaThl
CTyneHTbl IPHOOPETAIOT HAaBBIKK OETJIol pedun, aHanu3a HOHETHYECKUX OMNOOK U METOAMKU IPENoJaBaHus
npakTuueckoi ponernku. CobiroieHNe M1aHa 00eCIIeUnT YCTICIIHYIO ¢/lauy 3a4eTa U SK3aMeHa.
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